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EXECUTIVE SUMMARY 
An evaluation of the Counselling in Schools Project, funded by Greater Glasgow NHS Board 
and managed by the Counselling Unit, University of Strathclyde, was conducted between 
September 2002 and June 2004, using a multi-method, pluralistic design.  
 
• One hundred and ninety seven referrals were made to the counselling service: a total of 
1102 hours of counselling offered, with 82% attendance. 
 
• Indications from a range of sources indicate that the counselling service was beneficial to 
the young people involved:  
 pre- and post-counselling psychometric tests show a significant reduction in levels of 
psychological distress following counselling;  
 eighty-eight percent of participants wrote that they were ‘satisfied’ or ‘very satisfied’ 
with the counselling service, 74 percent said that the counselling had helped them ‘a 
lot’ or ‘quite a lot’, and 91 percent said that they would ‘definitely’ or ‘probably’ use the 
counselling service again; 
 seventy-nine percent of clients, interviewed in-depth, reported that the counselling 
had been either helpful or very helpful, 21 percent said that it had been of some help, 
and none said that it had been predominantly unhelpful;  
 guidance teachers gave the counselling service an average rating of 7.34 in the first 
year, and 8.47 in the second year, on a one-to-ten scale indicating how helpful or 
unhelpful they felt the counselling service had been to their pupils (1 = ‘extremely 
unhelpful’, 10 = ‘extremely helpful’); 
 guidance coordinators at each of the three secondary schools stated that they felt 
the counselling service was of substantial benefit to those pupils involved, as did both 
counsellors involved in the service.  
 
• Clients, teachers and pupils across the three schools judged it as important to have a 
counsellor in their school, with means of 8.64, 7.47 and 6.08 respectively on a zero to ten 
scale from ‘not at all important’ to ‘essential’. 
 
• Clients and other pupils stated that an opportunity to be listened and to ‘get things off their 
chest’ was the predominant reason why they valued the existence of a counselling service; 
though many also valued the opportunity to receive suggestions and guidance. 
 
• A strong preference for locating the counselling service within the school environment was 
expressed by both clients and pupils from across the schools, with 73 percent of the latter 
group expressing a preference for this arrangement.  
 
• A strong preference for one-to-one work, as opposed to group-counselling, was expressed 
by both clients and pupils from across the schools, with 86 percent of the latter group 
expressing a preference for this arrangement.  
 
• In terms of the development of the Project, the main issue that emerged was the need for 
greater communication and establishment of protocols between counsellors and guidance 
staff – particularly at the commencement of the service. Other issues for development 
included increasing the profile of the counselling service. 
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SUMMARY OF RECOMMENDATIONS 
Within the inevitable financial constraints, consideration should be given to maintaining – and 
where possible, extending – the Counselling in Schools Project, primarily in its current format. 
 
Explicit consideration needs to be given to establishing and developing the self-referral 
component of the counselling service. 
 
On-going efforts need to be made to ensure that, as far as possible, pupils’ attendance at the 
counselling service is always kept private from other pupils: for instance, by ensuring that 
counselling rooms do not open on to main school thoroughfares, and that teachers are 
sensitive to this matter in releasing pupils from class for counselling appointments. 
 
A referral system should continue to operate in which parents/carers are not routinely 
informed of their child’s attendance at counselling, although counsellors should continue to 
explore this possibility with the pupil  involved. 
 
The counselling service should continue to be located within a school context. 
 
The central hub of the counselling service should continue to be one-to-one counselling. 
 
The counselling service should continue to be based upon a person-centred model of 
counselling with an emphasis on the counsellor’s flexibility, openness and responsiveness to 
the individual client’s needs. 
 
For future implementations, clearly defined protocols should be discussed, negotiated and 
agreed between the counselling service and the school prior to the commencement of the 
counselling service, covering such issues as confidentiality, disclosures, and referral 
procedures. 
 
For future implementations, regular contact between counsellors and key members of the 
guidance staff should be established at an early stage in the counselling project, and 
maintained throughout the lifespan of the project.  
 
For future implementations, teachers across the schools should be informed about the nature 
of the counselling service, and the procedures by which they can refer pupils in to it. 
 
Within the limits of current or future resources, greater attention should be paid to the 
promotion of the counselling service: pupils should be informed, or reminded, of the existence 
of the service and how to contact it; negative assumptions about counselling should be 
counteracted; and counsellors should strive to be seen as a familiar and friendly face within 
the school community. 
 
For on-going and future implementations, evaluation strategies – at a minimum, post-
counselling satisfaction questionnaires and pre- and post-counselling psychometric tests – 
should be adopted, based on clear and consistent protocols. 
 
For on-going and future implementations, ethnic backgrounds of pupils using the service 
should be monitored – along with such other characteristics as level of disability – such that it 
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is possible to assess whether or not a representative number of pupils from these groups are 
using the counselling service.  
 
Relative proportions of male and female clients using the counselling service should be 
closely monitored, and consideration should be given to finding ways of encouraging more 
male pupils to use the service. 
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PREFACE 
The provision of counselling services for young people represents one of the most rapidly 
expanding areas within the counselling profession in Britain at the present time. It is clear that 
young people in contemporary society are faced with an ever-increasing range and intensity 
of pressures. At the same time, there is a growing awareness that counselling may have a 
part to play in supporting young people in not only living and coping with these pressures, but 
in actually learning important things about themselves and their relationships, through having 
the opportunity to reflect on difficult events within a safe counselling environment. 
 
It is apparent to everyone involved in the field of counselling for young people that the design 
and delivery of appropriate services involves overcoming many challenges, for example 
around the type of counselling that is offered, voluntary participation, the maintenance of 
confidentiality, and much else. The University of Strathclyde’s Counselling in Schools Project 
reflects one of the most comprehensive and detailed attempts to explore the issues around 
schools counselling, and to evaluate its effectiveness. The evaluation team have approached 
their task in a balanced way, seeking to combine qualitative and quantitative evidence from 
young people, teachers and counsellors. It is unusual to come across an evaluation report 
that so effectively conveys the lived sense of the experience of those participating in the 
project, as well as arrives at straightforward and practical conclusions and recommendations. 
I commend the team for their efforts, and feel sure that their report will serve as a benchmark 
for future work in this area. 
 
 
John McLeod 
 
Professor of Counselling 
Tayside Institute for Health Studies 
University of Abertay Dundee 
 
October 2004 
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THE COUNSELLING SERVICE 
Background1 
The Counselling Unit’s interest in this project was initially inspired by Susan McGinnis, a 
member of the Executive of ‘Counselling in Education’, a division of the British Association of 
Counselling and Psychotherapy (BACP) and editor of their journal. She drew the attention of 
the Unit Director to the Glasgow Council publication, Children’s Services Plan 1998-2001. 
This included a research review and analysis which dramatically recorded the high incidence 
of depression in secondary school pupils and begged the question of a response. The 
Director, who had long previously co-directed the Scottish Social Education Project and the 
Guidance and Home Project, was reminded that this had been a long-term concern in 
Scottish Education. In a previous publication Home from School (1986) his research team had 
concluded that counselling was an inappropriate role to expect of teachers. In the years that 
had passed, however, the independent profession of therapeutic counselling had become 
established. Questions on the clinical effectiveness of counselling had dissipated with the 
establishment of postgraduate counselling training and evaluations that focused on trained 
counsellors. The Counselling Unit, since 1996, had been contracted by Lanarkshire Primary 
Care Trust to run a therapeutic counselling service now in 61 general medical practices. The 
Unit knew that context, but young people do not use general medical practices in the same 
way as adults. The logical context was schools. Hence, the concept was born of a counselling 
service that was to be in the school, but not of the school. 
 
Greater Glasgow NHS Board funded the pilot Counselling in Schools Project for an initial 
period of two years from September 2002. This was subsequently extended for a further six 
months. A Project Manager was identified from within the existing team of academic staff of 
the Unit and two counsellors were appointed in September 2002. The basis of the Project was 
the piloting of a counsellor to work in three schools for an initial period of a day a week for the 
first year, rising to a day and a half per week for the second year. The counsellors, together 
with the Project Manager, undertook preliminary contact with the three schools in September 
2002 and the first pupil clients were seen in October 2002. 
 
The Health Board, in consultation with the Education Departments of two local authorities, 
Glasgow and East Dunbartonshire, identified three schools to take part in the pilot project. In 
Glasgow, the schools selected were two that had already expressed a willingness to have a 
counsellor on site; and in East Dunbartonshire, the school selected had expressed a similar 
interest.  
 
At the start of the Project, as with all secondary schools in Scotland, each school had a team 
of promoted staff charged with the pastoral care of pupils in addition to their teaching duties. 
This ‘guidance,’ ‘pupil support,’ or ‘pastoral care’ team, including its coordinator, was the 
natural referring agency within the school, with whom the counsellor would work2.  
 
                                                     
1
 This sub-section on the background to the counselling service was written by Mike Hough, Project Manager and 
Senior Lecturer in Counselling, University of Strathclyde; and Dave Mearns, Director of the Counselling Unit and 
Professor of Counselling, University of Strathclyde. 
2
 For the purposes of this evaluation, the term ‘guidance’ – as in ‘guidance teams,’ ‘guidance teachers,’ and 
‘coordinators of guidance’ – will be used throughout this report, as it was the term primarily used during the period of 
the evaluation. However, it should be noted that in the three schools – and, indeed, across Scotland – the terms 
‘pastoral care’ or ‘pupil support’ are becomingly increasingly common.  
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The actual working arrangements of each guidance team were to some extent locally 
determined, and it was envisaged that the counsellors would spend an initial period of time 
familiarising themselves with both the staff and the procedures that they used. In addition, 
there was a strong commitment from the Health Board, Counselling Unit and counsellors that 
self referral would be a feature of the service offered, and that the views of the young people 
themselves would influence the shape of the service. To this end focus groups were run in 
each of the three schools and the views of young people gathered by the counsellors and 
project manager both to gauge the degree of enthusiasm for the Project and identify particular 
features of the counselling service that the young people felt would be important. 
 
In order to identify the lines of communication and create working procedure for the 
counsellors, meetings were held with each of the three headteachers and with members of 
the guidance teams. From all these meetings – with young people, headteachers and 
members of the guidance staff – it was hoped that protocols would be established that would 
create the context and working arrangements for the counsellors. In the event, in one of the 
schools, such was the perceived demand for counselling, that, after an initial meeting with key 
members of promoted staff, the counsellor was asked to start to see pupils immediately; and 
in the other two schools, they were asked to start seeing pupils within two weeks of the 
counsellor making a first visit to the school. From interviews at the time it was clear that the 
key members of school staff took on trust the goodwill and authenticity of the counsellors and 
were grateful that a trained and experienced counsellor could offer support that they as 
teachers, albeit with some counselling skills training, felt unable to offer. It was only 
subsequently that protocols were agreed. That they were derived from practice was a feature 
of how the project developed. 
The schools 
The three schools involved in the Project were:  
• School A: a Roman Catholic school serving a mixed community in the city, roll: 
1345; 
• School B: an urban comprehensive, roll: 965; 
• School C: located in a largely middle class suburban area, roll: 1040.  
The counsellors 
Both counsellors were qualified at Diploma level, and accredited, by the British Association of 
Counselling and Psychotherapy (BACP) and had previous experience of working with young 
people. One of the counsellors was appointed to work in one school and the other counsellor 
in the other two schools. 
The counselling approach 
Both counsellors were trained in, and predominantly practiced, a ‘person-centred’ approach to 
therapy, though other elements of therapeutic practice were brought into their work, such as 
the teaching of relaxation methods.  
 
The person-centred approach to counselling, also referred to as ‘client-centred counselling,’ is 
based on the work of the American psychologist Carl Rogers (see, in particular 1951; 1959; 
1961). In this approach, the counsellor aims to create a particular kind of relationship with his 
or her clients within which the client is enabled to discover his or her own resources for 
moving towards a more satisfying way of being. The counsellor attempts to offer a 
relationship which, by its quality of respect, understanding and openness, makes possible for 
the client a new appraisal of self and an opportunity for change and development. Central to 
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the therapeutic activity is the practitioner's capacity and willingness to identify and relinquish 
prejudice and responses which impede the growth of others through the abuse, however 
subtle, of personal power. Person-centred counselling has been shown to be effective with 
adults across a range of psychological difficulties (see recent meta-analysis by Elliott, 
Greenberg, & Lietaer, 2004); although its effectiveness and efficacy with young people has 
yet to be rigorously examined.  
Supervision 
Two types of supervision for counsellors were used in the Counselling Project. As per BACP 
requirements, the counsellors were in clinical supervision, which involves a regular one-to-
one meeting with an experienced colleague in which the counsellor is invited to bring and 
explore issues that are impacting on their capacity to work effectively with clients. This both 
supports the counsellors and protects the client. This form of supervision is distinct from line-
management supervision, and counsellors were resourced to have up to one hour per week 
of clinical supervision. 
 
In addition the counsellors met together with the Project manager on a six weekly basis for 
line-managerial supervision. Still concerned with the functioning of the counsellors and the 
service, this type of supervision also dealt with day to day and practical issues. It also 
provided a forum for developmental issues relating to the service to be aired, explored and 
action agreed. 
The referral process 
The referral process varied slightly across the three schools. However, in each instance, a 
central waiting list was held by the school’s guidance coordinator. He or she would then ask – 
or receive from – guidance teachers, senior managers, year heads, and/or joint assessment 
teams the names of pupils that these colleagues felt would benefit from counselling. The 
guidance coordinator would then go through a process of prioritising pupils – generally in 
consultation with the referring individual and/or the counsellor – and, once a slot was 
available for the pupil, they would be asked by the referring guidance coordinator whether 
they wanted to attend counselling.  
 
In addition to this process, pupils in each of the schools had the opportunity to refer 
themselves directly to the counselling service. In these instances, it was incumbent on the 
counsellor to inform the designated person that the pupil was attending counselling. Where 
possible and appropriate, the counsellor also encouraged the pupil to use the existing support 
mechanisms that were already available at the school.  
 
Pupils who attended counselling were generally issued with a ‘guidance slip’ that gave them 
permission to be absent from class. To maintain confidentiality, these guidance slips did not 
specifically mention that the pupil would be attending counselling.  
 
On-going appointments made by the counsellors with pupils were generally confirmed with 
the guidance coordinator at the end of each day, so that a guidance slip could be issued for 
subsequent sessions. The counsellor and school endeavoured to vary the actual timing of 
sessions over a period of weeks so as not to disadvantage the pupil by being regularly absent 
from one particular class.  
 10  
Parental/carer consent 
The issue of whether parents/carers should be informed – or asked for permission – when 
their child was attending counselling was a complex one, which was addressed in different 
ways in the different schools. Typically, the schools informed parents and carers, at a general 
level, that a counselling service had been established in their school. Once a pupil then 
attended counselling, the counsellor would generally encourage the pupil to explore the issue 
of whether or not they wanted to talk to their parents or carers about their attendance at 
counselling, and the issues that they were discussing. However, the counsellors did not 
routinely require parental/carer permission before proceeding with the counselling, though in 
some cases (see interview findings) the schools did request such permission.  
Communication between counsellors and guidance staff 
Regular contact between the counsellors and members of the guidance staff was maintained 
across the three schools, though the form and frequency of this contact again varied. In some 
instances, the counsellor would meet with the guidance coordinator at regular times – in the 
mornings or over lunch – and discuss referrals and any other issues that had arisen. In one 
school, the counsellor also attended the regular guidance team meetings. In another school, 
contact between counsellor and guidance coordinator was frequent, but primarily by written 
message. 
 
In terms of feedback to the guidance staff about the pupils, this was again negotiated on a 
school-by-school basis by counsellors and guidance teams. In general, the counsellors would 
inform the guidance staff as to whether pupils had started to attend counselling, whether they 
had completed counselling, whether the counselling seemed to have been of value to them, 
and any onward referrals that were made. Beyond this, however, strict levels of confidentiality 
were maintained by the counsellors, as per BACP criteria. The one exception to this, following 
extensive discussion with the schools, was with regard to the Education Department’s 
Circular 57, whereby counsellors were required to disclose instances of abuse to a nominated 
person, following discussion with the pupil involved. Under conditions in which the counsellor 
had grave concerns for the safety of the pupil, it was also agreed that she would inform the 
school’s coordinator of guidance (again, following discussion with the pupil involved). 
Sessions 
Counselling sessions were generally timetabled according to the school’s periods, which 
varied in length from 45 minutes to one hour. It was intended that counsellors should have a 
maximum of five client contact hours per working day with an additional two-and-a-half hours 
for supporting work.  
Accommodation 
Specific rooms in each of the schools were chosen for the counselling to take place in. These 
were generally small, and as far as possible discrete and away from the main school 
thoroughfares, though limitations in space availability meant that this was not always entirely 
possible.  
Onward referral 
Joint support teams, or joint assessment teams, were seen as the appropriate medium of 
onwards referral. Where these did not exist, however, it was left to the school and counsellor 
to agree specific procedures. In this instance the counsellor themselves established working 
contact with other agencies and liaised with guidance staff as appropriate. 
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Record keeping 
Counsellors maintained individual, anonymous and confidential records of pupils’ attendance 
at counselling, which were used to monitor and record the uptake of the service over time.  
 
Record sheets were completed for each client referred to counselling (see final version in 
appendix one). These forms asked the counsellors to record:  
• the sex of the client;  
• his or her school year; 
• the source of referral; 
• who the client had been referred on to (if at all); 
• whether or not the client’s parents/carers were aware that he or she was attending 
counselling; 
• the client’s presenting issue(s) and its severity; 
• the client’s developing issue(s) and its severity; 
• the number of sessions offered to the client; 
• the dates of sessions offered to the client, and whether or not these sessions had 
been attended, not attended, cancelled by the client, cancelled by the counsellor, or 
for which the client had been absent from school.  
Promotion of the counselling service 
A variety of methods were used by the counsellors and the schools to promote the 
counselling service to pupils and teachers. One of the counsellors spoke about the service at 
school assemblies as well as at staff meetings. Other means of publicising the service 
included posters, distributing leaflets and being present at parents’ evenings. However, in one 
of the schools, the counselling service was not promoted actively beyond the pastoral care 
team for fear of creating demands for a service that could not be met on a one and a half day 
per week basis.  
Steering group 
A steering group met roughly bi-monthly to monitor and record the progress of the Project. 
Members of the steering group included headteachers, coordinators of guidance, members of 
the health board, representatives of the education department, the counsellors, the manager 
of the Project, the director of the Counselling Unit, and the Project evaluator.  
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CLIENT DATA 
Use of service 
According to records, 197 pupils, in total, were referred to the counselling service between its 
inception in September 2002 and the end of the summer term, 20043. Sixty one of these 
pupils attended School C, 56 of these pupils attended School B, and 80 of these pupils 
attended School A. In four instances, these were noted as re-referrals of pupils who had 
previously attended the counselling service4. 
 
Figure one presents the number of clients from each of the school years at time of 
commencement of counselling. As can be seen from this figure, the highest number of clients 
came from S3 (n = 46), and the lowest from S6 (n = 6). Data was not available for 17 pupils. 
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Figure 1: Clients by year 
 
                                                     
3
 In some instances, records were not kept of pupils who were referred to the counselling service but failed to attend 
any sessions. The number of pupils actually referred to the counselling service, therefore, is likely to be somewhat 
greater than 197. 
4
 Due to slight variations in how client records were kept, in one of the schools, no distinction was recorded between 
pupils returning to counselling after a holiday break, and pupils being re-referred to counselling. Pupils who fell into 
the latter category, therefore, of whom there were about three, were recorded as one, rather than two, entries. This 
means that, in total, approximately 196 individual pupils passed through the three counselling services. 
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Figure two presents the percentages of male and female clients attending the counselling 
service, with frequencies of 88 and 109, respectively.  
 
male
45%
female
55%
Figure 2: Clients by sex 
 
In total, 1102 hours of counselling were offered to clients across the three schools. Clients 
were offered between one and 45 sessions, with a mean average of 5.62 sessions, a median 
average of three sessions, and a modal average of two sessions5. Number of sessions 
offered to clients can be seen in figure three. 
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Figure 3: Number of sessions offered to clients 
                                                     
5
 The mean response is the mathematical average; the median response is the value that lies in the middle of the 
distribution; and the modal response is the most frequent one. 
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The mean number of sessions offered to female clients was 6.45, compared with 4.60 for 
male clients. This difference is statistically significant at the 0.05 level. Of the 1102 hours 
offered to clients, then, 697 were offered to female clients (63% of all sessions), and 405 were 
offered to male clients (37% of all sessions). 
 
Of the 1102 sessions offered, 906 were attended by clients. Percentages of attendance and 
forms of non-attendance can be seen in figure four (DNA means ‘did not attend’ with no 
reason given). In total, then, eighteen percent of sessions offered were not attended, though it 
should be borne in mind here that these time-slots may have been filled by other pupils. 
There were no significant differences across the sexes in mean proportion of sessions 
attended. 
 
attended
82%
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10%
absent from 
school
6%
cancelled - pupil
2% cancelled - 
counsellor
0%
Figure 4: Proportion of sessions attended and missed6 
                                                     
6
 Two sessions in total were cancelled by the counsellor, or 0.2%. 
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Sources of referral 
Sources of referral can be seen in figure five, which shows that guidance teachers were the 
most common point of entry into the counselling service: involved in 72 percent of all referrals 
(note that the total number of referral sources is somewhat more than 197, as counsellors 
may have indicated more than one source of referral). In only eight instances (4%) was the 
referral sources indicated solely as ‘self’: consisting of six females and two males.  
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Figure 5: Sources of referral 
 
Onward referrals 
Just twelve of the clients across the three schools (6%) were referred to another agency, 
either after or during the counselling. Five of these were referred to psychiatric services, one 
to their GP, and two to welfare and social services. In addition, during or following 
counselling, four clients were referred by their GP to psychiatric services.  
Parental awareness 
Figure six presents the counsellors’ recordings of whether or not their clients’ parents/carers 
were aware that he or she was attending counselling. As can be seen, in over half of these 
cases, the counsellor did not, or was not able to, establish whether or not this was the case 
(this includes eleven instances in which no recording was made). However, in 91 percent of 
the cases where the counsellor did establish whether or not parents/carers were aware that 
their child was in counselling, parents were recorded as being aware. Because of the small 
number of pupils whose parents/carers were recorded as not being aware, it was not possible 
to see if this level of awareness differed significantly across sexes. However, of the eight 
cases in which parents/carers were not aware, six were female (5.9% of females) and two 
were male (2.4% of males). 
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Figure 6: Parental awareness that client was attending counselling 
 
Presenting and developing issues 
Figure seven shows the presenting issues that clients brought in to counselling, broken down 
by sex. These presenting issues were recorded by the counsellor, and then coded into a fixed 
number of categories by the evaluator, who used a modified list of categories developed by 
the BACP’s Association of University and College Counsellors. 
 
0
5
10
15
20
25
Fr
eq
u
en
cy
depression
anxiety
 and
 stress
anger
eating disorders
self
-harm
abuse
confidence
 and
 self
-worth
loss
transition
physical
 health
crim
e and
 behaviour
bullying
family
relationship with
 parents
other
 relationships
academic
-related
miscellaneous
male
female
Figure 7: Presenting issues by sex 
 
Across the sexes, the most common presenting issues were: family (n = 32); behaviour, 
misbehaviour and crime (n = 20); anger (n = 20); anxiety and stress (n = 18); academic-
related (n = 18); depression (n = 16); relationships with parents (n = 16); loss (n = 14); other-
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relationships or relationships in general (n = 12) and bullying (n = 10) (as earlier, these figures 
add up to more than the total number of clients, as some clients were recorded as bringing 
more than one issue). However, as figure seven shows, whilst the top issues for females, in 
descending order, were family; anxiety and stress; and relationships with parents: the top 
issues for males, in descending order, were anger; behaviour, misbehaviour and crime; 
academic-related and family.  
 
Figure eight shows the developing issues that emerged in counselling, as defined by the 
counsellors, broken down by sex.  
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Figure 8: Developing issues by sex 
 
Across the sexes, the most common developing issues, after those in the miscellaneous 
category, were: relationships with parents (n = 19); other relationship and relationships in 
general (n = 17); confidence and self-worth (n = 15); anger (n = 15); and family (n = 14). 
However, as this figure shows, whilst the top developing issues for females, in descending 
order, were relationships with parents; anger; and other relationship or relationships in 
general: the top three developing issues for males, in descending order, were other 
relationships and relationships in general; relationships with parents; family; and confidence 
and self-worth.  
 
Combining presenting and developing issues, the most frequently raised in counselling were: 
family (n = 46); anger (n = 35); relationship with parents (n = 35); and other relationships or 
relationships in general (n = 24). 
Waiting lists 
During the collection of the data, guidance coordinators were asked at roughly two month 
intervals to inform the evaluators as to the size and length of their waiting lists for counselling. 
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Throughout this period, there was no, or only a minimal, waiting list at either School B and 
School C, and pupils were nearly always seen within two to three weeks of referral. By 
contrast, at School A, the waiting list averaged around 18 pupils with an approximate seven 
month wait for counselling, though urgent referrals could be seen sooner. By the end of the 
summer term 2004, however, this waiting list had decreased to zero.  
 
Summary of findings 
 
• One hundred and ninety seven recorded referrals were made to the Counselling in Schools 
Project across the three schools 
• The greatest numbers of pupils attending the service came from the mid-school years, in 
particular S3 and S4 
• Fifty-five percent of the clients using the service were female and forty-five percent were 
male 
• The mean number of sessions offered to clients was 5.62 with a median number of three 
• Clients attended 82 percent of sessions offered 
• Guidance teachers were involved in 72 percent of all referrals 
• Only four percent of referrals were solely self-referrals 
• Relationship- and family-related concerns were the most common issues that clients 
presented and explored in counselling 
• In one school there was an extensive wait for counselling, whilst waiting times were 
relatively short for the other two schools 
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AIMS OF THE EVALUATION 
The University of Strathclyde Counselling Unit’s initial tender paper for the schools 
counselling service proposed that the evaluation of the service should aim to audit levels of 
user satisfaction, assess clinical outcomes, and ‘look at all aspects of the project…from the 
perspective of all the stakeholders involved.’ These primary aims were revised and refined 
through consultation and discussion with the Greater Glasgow NHS Board and the Project’s 
Steering Group, where it was suggested that the primary aim of the counselling service 
should be that the schools involved were satisfied with the service. On this basis, two 
strategies were adopted to identify what the schools and their staff members would consider 
appropriate criteria for success. First, as part of a questionnaire that was sent to all teachers 
in each of the three schools, teachers were asked: ‘If the counselling service were judged a 
success after 18 months, what one criterion would you recommend that it meets?’ Second, a 
similar question was asked to headteachers and guidance coordinators as part of a series of 
in-depth interviews conducted prior to the commencement of the counselling service.  
TEACHERS’ VIEWS 
Fifty two of the 71 teachers who responded to the teachers’ attitude questionnaire (73% of 
participants) answered the question regarding criterion for success.  
 
The most common response to this question, given by sixteen of the teachers, was that the 
criterion should be whether the pupils, themselves, experienced the service as helpful: 
whether, for instance, they felt that it had met their needs, or had been useful or beneficial.  
 
The second most frequent response, given by fifteen of the teachers, was that the criterion 
should be whether the service had increased the pupils’ feelings of well-being: for instance, 
whether they felt happier, more confident, more positive about themselves, and more able to 
deal with their problems.  
 
Four teachers said that the criterion should be that the counsellor would be available for more 
time and on more days by the end of the eighteen months. Four teachers also said that the 
criterion should be that, by the end of the eighteen months, the counselling service was seen 
as a resource and a support by pupils – and also by teachers (n = 1). In addition, four 
teachers said that the criterion should be that the service was used – or used more frequently 
– by pupils. Two teachers said that the criterion for success should be a closer relationship 
between the service and guidance teachers; and similar numbers said that ‘confidentiality’, 
increased numbers of self-referrals, and more pupils staying in school were criterion for 
success.  
HEADTEACHERS’ AND GUIDANCE COORDINATORS’ VIEWS 
From the interviews with headteachers and coordinators of guidance, there was a general 
acknowledgement that it was difficult to measure the success of a counselling service, and 
that no one criterion – such as a behavioural measure or mental health indicator – could be 
used as a generic measure of success. As one headteacher put it: ‘The success can only be 
measured in terms of individual pupils.’  
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One headteacher and one guidance coordinator said that they felt pupil feedback on the 
counselling service was an important indicator of success. Indeed, this particular guidance 
coordinator felt that, if clients rated the service positively, then this was ‘enough’ for him/her. 
Other criterion for success identified by the headteachers and guidance coordinators included 
the clients feeling happier and more at ease with themselves and making educational 
progress. One of the guidance coordinators also said that a criterion for success would be the 
school pupils feeling that the school cares for them and provides something for them that they 
require. Alongside these pupil-orientated criteria, headteachers and guidance coordinators 
stated that feedback from teachers, parents and counsellors would be an important source of 
information regarding the success of the counselling project.  
COMPONENTS OF THE EVALUATION 
On the basis of these responses, it was decided that a central component of the evaluation 
strategy should be pupils’ own evaluations of the counselling service: how much they felt it 
had helped them and how satisfied they were with it. A post-counselling satisfaction 
questionnaire and an interview schedule were therefore developed, to ascertain both a broad 
and in-depth understanding of how helpful the clients felt the counselling service had been.  
 
In addition, it was decided to use a psychometric measure to assess more ‘objective’ changes 
in psychological well-being. From the stakeholders’ responses it also seemed clear that it was 
important to evaluate the project from a variety of perspectives, and therefore guidance 
coordinators, guidance teachers and counsellors were also asked about their views on how 
much they felt the service had helped the young people involved.  
 
Here, it should be noted that, because of limited funding for the evaluation, not all measures 
of success identified by the schools could be assessed. For instance, no attempt was made to 
ascertain parental views on the success of the counselling, either through general feedback 
or through more detailed instruments such as the Child Behaviour Checklist. Also, no follow-
up studies were conducted to ascertain the long-term psychological benefits of the 
counselling work, although evidence suggest that young people’s post-treatment gains tend to 
be maintained at follow-up (Kazdin, 2004). Due to limited funding, it was also not possible to 
ascertain the views of external and onward referral agencies, such as psychiatric services, 
regarding the successfulness or unsuccessfulness of the counselling service. This meant that 
it was not possible to see whether the existence of the school counselling service had 
increased, or reduced, the pressures on such services. 
 
As well as assessing the extent to which the Counselling in Schools Project has achieved the 
criteria for success laid down for it, an important part of this evaluation process was to identify 
ways in which the counselling service could be improved, particularly with a view to future roll-
out. Hence, within each of the above evaluation strategies, questions were also asked that 
could help the Project team to identify means of enhancing the service for future 
implementations. To further aid this development, a school-wide questionnaire study was 
conducted, such that more general questions like, ‘What might pupils want from a counselling 
service?’ and ‘What might inhibit pupils from using a counselling service?’ could be examined.  
 
In terms of designing the evaluation, a primary concern was to try and ensure that the 
methodology was as unobtrusive as possible to the actual clients participating in counselling. 
Hence, there was an emphasis on using questionnaires and tests that were as brief as 
possible. This was particularly important given that many of the clients may have only been 
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attending counselling for one or two sessions, such that a lengthy post-counselling 
questionnaire or psychometric test could have taken up a substantial part of their counselling 
time. More broadly, though, a primary commitment of this evaluation was to try and ensure, 
as far as possible, that the evaluation strategies used would not in any way be detrimental to 
the clients and other participants involved; and would, ideally, be to their benefit. Hence, for 
instance, we decided not to send out Teen-CORE forms to clients who ‘dropped out’ of 
counselling, even though this would have improved our response rates, because we were 
concerned that a small handful may have become distressed answering the Teen-CORE 
questions without any professional support. We also paid scrupulous attention to maintaining 
the anonymity of the participants, even though, in some cases, this meant that we were 
unable to carry out analytical procedures that may have produced some informative findings7. 
 
Table one presents a summary of the key evaluation questions, and the research strategies 
used to address these questions. 
 
 
Table 1: Summary of key evaluation questions and evaluation strategies 
Evaluation questions Evaluation strategies (primary strategies in bold) 
1. Were clients satisfied with the 
counselling service/Did they feel 
that it had helped them? 
 
Post-counselling satisfaction questionnaires 
Interviews with clients 
 
2. Did the counselling service 
bring about improvements in the 
clients’ psychological well-being? 
 
Pre- and post-counselling psychometric tests 
Guidance teachers’ questionnaires 
Post-counselling satisfaction questionnaires 
Interviews with clients 
Interviews with counsellors 
Interviews with guidance coordinators 
 
3. How might the counselling 
service be improved for current 
and future implementations? 
Interviews with guidance coordinators 
Interviews with clients 
Interviews with counsellors 
School-wide questionnaire 
Post-counselling satisfaction questionnaires 
Guidance teachers’ questionnaires 
 
 
 
 
                                                     
7
 For instance, client codes were not written on to the post-counselling evaluation forms, to ensure the absolute 
anonymity of these responses. However, this meant that clients’ evaluation forms could not be linked to their Teen-
CORE forms, such that we were unable to answer questions like, ‘Is there a correlation between levels of satisfaction 
and reductions in psychological distress?’ 
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METHODOLOGY 
The basic design for this evaluation was a pluralistic one (see, for instance, Goss & Mearns, 
1997), which aimed to combine elements of qualitative and quantitative methodologies, as 
well as obtaining multiple perspectives on the key issues under consideration. As is being 
increasingly recognised in the fields of social and psychological inquiry (for instance, McLeod, 
2003) such an approach, through increasing the possibility of triangulation (i.e. viewing the 
same phenomenon from a range of angles), has the potential to enhance the reliability of the 
findings.  
 
To further enhance the validity of this study, an external specialist in the field of counselling 
research – Professor John McLeod of the University of Abertay, Dundee – was asked to audit 
the results of the study prior to publication. 
 
In-depth descriptions of the methodological steps adopted for the evaluation process can be 
found in appendix two, which presents the final version of the protocols used for the study. 
Below is a brief summary of each of the different evaluation strategies.  
PRE- AND POST-COUNSELLING PSYCHOMETRIC MEASURE 
Pupils who began counselling after the 24th of February8 were also asked to complete a pre- 
and post-counselling Teen-CORE v.1 form (see appendix three).  
 
Teen-CORE v.1 is a fourteen-item psychometric test which intends to measure adolescents’ 
levels of psychological health. It was adapted for the 11-plus age group by Ian Wilkinson, a 
clinical psychologist based in Durham, from the CORE system (Clinical Outcomes in Routine 
Evaluation) developed by the Psychological Therapies Research Centre at the University of 
Leeds (see, for instance, Barkham et al., 2001). CORE has proved to be a highly reliable and 
valid clinical measure, and is used widely within the National Health Service and other 
agencies providing therapeutic interventions for adults. Teen-CORE is now gaining an 
increasing profile within the field of young people’s counselling, and has been used in a 
number of evaluations projects, such as the evaluation of the NSPCC’s Schools Teams 
Service (Baginsky, 2004; Fox & Butler, 2003); and the evaluation of school counselling within 
the Northfield Associated School Group, Aberdeen (Loynd, 2002).  
 
Analysis of a nation-wide data set (Twigg, 2004) suggests that the Teen-CORE has a 
satisfactory level of internal reliability, with a Cronbach’s alpha of 0.75 (i.e., the fourteen items 
are predominantly measuring the same thing).  
 
As a psychometric measure, Teen-CORE v.1 has a number of advantages. It is relatively 
easy for young people to complete, and is also relatively brief and therefore not too intrusive. 
Its main limitation, however, is that it is still a measure in development (the Counselling Unit at 
the University of Strathclyde is currently working closely with the CORE team and other 
professionals in the field to develop Teen-CORE v.2). This means that findings from this 
measure must be treated with some caution, and that a lack of clinical and non-clinical norms 
makes it impossible to establish levels of clinically significant change (only reliable change). 
                                                     
8
 This date, as with the date for the commencement of using the post-counselling satisfaction questionnaires, does 
not correspond to the commencement of the counselling service, as the evaluator for the Project only arrived in post 
in January 2003. 
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At present, however, only a few self-report measures are available and well-tested for young 
people of secondary school age (Kazdin, 2004); and each of these have their own limitations. 
Some young people’s counselling services, for instance, have attempted to use adult CORE 
to measure pre- and post-counselling changes, but, with a reading age of fifteen (Mellor, 
Clark, 2003, personal communication), it is not entirely appropriate for pupils in the younger 
secondary school years; nor has it been validated for this age group, and it is also about twice 
the length of Teen-CORE. Another general psychometric test that is sometimes used with 
young people is Goodman’s Strengths and Difficulties Questionnaire (see 
http://www.sdqinfo.com/), which has received preliminary validation and has published norms 
for clinical and non-clinical population (e.g. Goodman, 2001). However, this test requires 
young people to state their name (hence compromising anonymity) and also asks participants 
to rate their feelings over the past month, which would be problematic in assessing the impact 
of two or three week counselling interventions, as sometimes occurs in the Counselling in 
Schools Project. Finally, there is the American Youth Outcome Questionnaire 
(http://www.oqfamily.com/yoq-sr.htm) which has also received preliminary validation, but this 
is only for an American population, and the YO-Q also includes language that may be 
unfamiliar or off-putting for Glaswegian youth. Hence, despite its limitations, it was decided 
that the Teen-CORE v.1 was the most appropriate measure to use for the present evaluation. 
POST-COUNSELLING SATISFACTION QUESTIONNAIRES 
All pupils who completed counselling after the 24th of February, 2003 were asked to complete 
a post-counselling satisfaction questionnaire (see appendix four). This questionnaire 
contained both quantitative rating items and open-ended qualitative items, and was intended 
primarily to ascertain the pupils’ levels of satisfaction with the counselling service, and the 
extent to which they felt it had helped them with their difficulties. It also gave the pupils an 
opportunity to describe how they felt the counselling service had helped them, and also any 
ways in which they felt the counselling service could be improved. A number of relatively 
standard satisfaction questionnaire items were also included in this questionnaire to enhance 
the reliability of the measure. Qualitative items from this questionnaire were coded and 
analysed by the evaluator into one or more categories. 
INTERVIEWS WITH CLIENTS 
To obtain a more in-depth understanding of how clients experienced counselling and the 
extent to which they found it helpful or unhelpful, a series of in-depth interviews were 
conducted with clients who had completed counselling. Due to the particularly sensitive 
nature of this aspect of the evaluation, additional ethical approval was sought, and obtained, 
from both the University of Strathclyde’s Department of Educational Studies9 ethics sub-
committee and the University Ethics Committee.  
 
To identify clients who might be willing to take part in these interviews, all pupils were asked, 
at the commencement of their counselling, whether or not they would be willing to talk to a 
researcher about their experience of counselling, and this was noted on their record form. The 
reason that this question was asked at the commencement of the counselling, rather than at 
its termination, was to increase the probability of interviewing clients who subsequently 
                                                     
9
 Now the Department of Educational and Professional Studies. 
 24  
dropped out of counselling, thus increasing the representativeness of the sample, and 
reducing any pro-counselling bias.  
 
Around December 2003 and June 2004, the evaluator contacted the guidance coordinators at 
each of the three schools to set up interviews with the former clients. Names of all pupils who 
had agreed to be interviewed were passed from the counsellor to the guidance coordinator, 
and all of these pupils were then sent a letter (see appendix five) asking if they still wished to 
be interviewed. All pupils who assented where then assigned an interview time. 
 
All of the interviews were conducted by the evaluator, and followed the principles of an in-
depth, qualitative inquiry (Kvale, 1996), although a relatively structured interview schedule 
was used (see appendix six for the final version). At the commencement of the interview, the 
aims and nature of the research were explained to the interviewee, and he or she was given a 
further opportunity to withdraw from the study. He or she was then asked a series of 
questions. As a further ethical precaution, the first three interviewees were all asked how they 
had experienced the interview process, and all reported that it had been ‘OK’ or ‘fine.’  
 
The interviews were recorded electronically, transcribed by secretarial staff working for the 
Counselling Unit, and then checked by the evaluator. They were then analysed with the aid of 
‘NVivo,’ a qualitative analysis software package10. The procedure used for this analysis was 
as follows. First, the evaluator read through each of the interviews and identified some 
common themes. These were then entered into the NVivo program as categories and sub-
categories (or, in NVivo terms, ‘nodes’), and each of the interviews were coded according to 
these categories, with substantial revision, refinement, deletion, and addition of categories 
throughout this process. The evaluator then went through each of the categories, checking 
the correspondence between category and data: a process which, again, entailed substantial 
re-coding of interview data and rearrangement of categories and sub-categories. The next 
stage was for the evaluator to go back through each of the interviews, and re-code any 
additional material on the basis of the revised categories. Category by category, the 
responses were then written up in the form of a narrative (generally excluding nodes where 
only one participant had given that response): a process which, again, involved some re-
coding of material and rearrangement of categories.  
GUIDANCE TEACHER QUESTIONNAIRES 
In June 2003 and June 2004, guidance teachers at each of the three schools were asked to 
complete a brief evaluation form, indicating how helpful they felt the counselling service had 
been to their pupils over the preceding year (see appendices seven for the 2004 form). The 
key question on this form asked guidance teachers to rate, on a one to ten scale, how helpful 
or unhelpful they felt the counselling service had been to those pupils of theirs that they were 
aware had used it. The questionnaire also asked participants to indicate how many of their 
guidance pupils, as far as they knew, had attended the counselling service; their views on 
how the counselling service might be improved; and any other comments that they had on the 
counselling service. Qualitative responses to this questionnaire were coded by the evaluator. 
                                                     
10
 Like word processing packages, qualitative analysis software can help in the organisation of data. However, unlike 
a quantitative analysis package, it can not in any way indicate the meaning of the findings, or compute results. 
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INTERVIEWS WITH COORDINATORS OF GUIDANCE 
In March 2003, all coordinators of guidance at each of the three schools participated in in-
depth interviews, lasting approximately forty-five minutes (in one of these interviews, a senior 
colleague in the school’s guidance program also participated) (see appendix eight for 
interview schedule). As with the other aspects of the evaluation process, these interviews had 
two main foci. First, guidance coordinators were asked their views on how the Counselling in 
Schools Project was progressing, and whether they believed that it was helpful to their pupils. 
Second, they were asked about particular obstacles that they had encountered in the 
development of the Project, and ways in which they felt that the Project might be improved for 
future implementations. Towards the end of the Project, in June 2004, guidance coordinators 
were re-interviewed and given an opportunity to revise and update any comments they had 
made the previous year. Interviews were coded and analysed by the evaluator using NVivo, 
as per the client interviews. 
INTERVIEWS WITH COUNSELLORS 
In June 2003, both counsellors also participated in in-depth interviews, lasting approximately 
35 minutes each. The questions here were similar to those questions asked to the guidance 
coordinators: Did they feel that the counselling was helping their clients? What obstacles had 
they encountered in the establishment of the counselling service? And, What had they 
learned for future implementations? (see appendix nine for interview schedule). Again, in 
June 2004, the counsellors were then offered an opportunity to revise and update any 
comments they had made the year previously. 
SCHOOL-WIDE QUESTIONNAIRE 
To develop a wider understanding of how pupils across the schools perceived counselling, a 
school-wide questionnaire was developed (see appendix ten). This questionnaire contained a 
mixture of qualitative and quantitative response-format items, and attempted to identify 
answers to many of the questions that had been raised in the steering group meetings, and 
other aspects of the evaluation. For instance: How aware are pupils of the counselling 
services at their schools? Would they use these services? What do they imagine that a 
counsellor does? What might they want from a counsellor? What would stop them using the 
counselling service? What would make them more likely to use the counselling service? 
Would they rather see a male or female counsellor? Would they rather see a counsellor in the 
school or outside? Would they rather see a counsellor alone or in a group? And, How 
important, overall, did they think a counselling service was? Pupils were also asked to give 
details about their year, sex and ethnic origin.  
 
Pre-given, fixed responses to the quantitative format items were generated through examining 
previous studies in this area, discussions with the steering group, and also on the basis of 
responses given in the client interviews. An initial version of the questionnaire was then 
piloted with a focus group of approximately eight pupils, who gave detailed feedback on the 
questionnaire. This led to some further revisions. 
 
A final version of the questionnaire was then given to guidance coordinators, who were asked 
to distribute the forms to one class of pupils per year per school during PSE lessons. 
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Qualitative responses to the questionnaire were coded and analysed by a research assistant 
brought in specifically for this purpose, and audited by the evaluator. 
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RESULTS 
PSYCHOMETRIC TESTS 
Pre- and post-counselling scores on Teen-CORE v.1 were obtained from 73 of the clients. 
This represents approximately 68 percent of the clients who began counselling after the 24th 
February 2003 and met the criteria for involvement in the Teen-CORE evaluation11. Thirty of 
these clients were males and 43 females; 35 from School A, 14 from School B, and 24 from 
School C. Twelve of these clients were 12 years old at the time of commencing counselling, 
16 were 13 years old, 23 were 14 years old, 17 were 15 years old, three were 16 years old 
and two were 17 years old.  
 
Internal reliability for the scores on the Teen-CORE v.1 measure for the Counselling in 
Schools Project dataset was identical to those from the nation-wide data set – a Cronbach’s 
alpha of .75 – suggesting sufficient levels of internal reliability.  
 
Overall, t-tests revealed a significant reduction in levels of psychological distress from pre- to 
post-counselling (p < .01), with a pre-counselling mean of 1.88 (standard deviation (sd) = 
0.65) and a post-counselling mean of 1.38 (sd = 0.73) (see figure 9).  
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Figure 9: Pre- and post-counselling Teen-CORE scores (higher scores = more 
distressed) 
 
                                                     
11
 This figure is approximate as dates of attendance had not been included on the initial client record sheets, such 
that it was not possible to identify which clients had commenced counselling after 24th February 2003. However, the 
numbers that had begun counselling prior to this date was known (n = 52), and this figure was subtracted from the 
overall number of clients, giving 145 clients who had commenced counselling after this date. An overall percentage of 
clients who attended two or more sessions was then calculated (74%), such that an approximate percentage of 
clients attending two or more sessions, and commencing after February 2003, could be calculated: 107. 
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This gives an overall mean reduction of 0.50 on the Teen-CORE scores, which does not differ 
significantly from the mean reduction in these scores on the nation-wide data set, of 0.6412 
(Twigg, 2004). Such a reduction equates to a pre- to post-counselling ‘effect size’ (d) of 0.73, 
which is in the ‘medium’ to ‘large’ range (Cohen, 1988). 
 
In terms of reliable change, calculations from the Teen-CORE v.1 pilot evaluation (Twigg, 
2004) suggest that pre- to post-counselling changes can be considered ‘reliable’ if 
participants’ scores have changed by at least .8796 from pre- to post-counselling. On this 
basis, 28.8% of our clients showed reliable improvement following counselling, 69.9% showed 
no reliable change, and 1.4% showed a reliable deterioration. Again, this does not differ 
significantly from the national average (Twigg, 2004). 
 
Male and female clients did not differ significantly in the extent to which their levels of 
psychological distress were reduced following counselling (see figure 9), although females 
scored significantly higher on the measure of psychological distress at both the pre- and post-
counselling stage (p < 0.01). A similar finding emerged for differences across age: that whilst 
older and younger pupils did not differ significantly in the extent to which their levels of 
psychological distress were reduced following counselling, a significant positive correlation 
existed between age and overall levels of psychological distress (p < 0.01), with older pupils 
rating themselves as having more distress. These findings are similar to those obtained from 
the national data-set (Twigg, 2004). No significant differences were found in reductions of 
levels of psychological distress across schools, age of clients, whether clients had completed 
counselling or not, and the number of sessions that clients had had.  
 
Figure ten presents the pre- and post-counselling Teen-Core scores for the individual Teen-
Core items, in descending order of extent of pre- to post-counselling change. As can be seen 
from this figure, the greatest change was on the item ‘I have felt unhappy,’ where the 
reduction from a score of 2.49 to 1.47 reflects, in qualitative terms, a reduction from an 
average rating midway between ‘Sometimes’ and ‘Often’ feeling unhappy over the last week, 
to midway between ‘Only occasionally’ and ‘Sometimes’. Other individual items that showed 
significant reductions from pre- to post-counselling were: ‘I have done very well this week,’ ‘It 
has been hard to go to sleep or stay asleep,’ ‘I have quite liked myself,’ ‘I have felt a bit 
nervous or scared,’ ‘I have felt I can get over it when things go wrong,’ ‘I have done very well 
this week,’ and ‘There has been someone I can ask for help’ (p < 0.01). At the other end of 
the scale, the one item that showed a non-significant increase from pre- to post-counselling 
was, ‘I have felt good about someone close to me.’  
 
                                                     
12
 This slight, albeit non-significant, difference between mean reductions of Teen-CORE scores in the present sample 
and the national sample is probably due to two factors: the higher response rate in the present evaluation (such that it 
includes the scores of clients who might not have otherwise completed post-counselling forms); and the fact that the 
minimum number of sessions for pre- and post-testing to take place was set at two, compared with higher minimums 
in other studies.  
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Figure 10: Pre- and post-counselling Teen-Core scores for individual items 
 
 
Summary of findings 
 
• Counselling brought about significant reductions in levels of psychological distress, with an 
overall effect size in the medium to large range 
• Just under one third of clients showed reliable improvement following counselling, with only 
one percent showing a reliable deterioration 
• Reductions in levels of psychological distress were in line with national averages 
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CLIENT SATISFACTION QUESTIONNAIRES 
One hundred and seventeen pupils completed service evaluation forms, representing 69% of 
those pupils who completed counselling after the designated date of 24th February 2003. Of 
these, sixty-one were female and fifty six were male. Fifty-eight of these respondents were 
from School A (87% of clients from this school), 25 were from School B (52% of clients from 
this school), and 34 were from School C (63% of clients from this school). Sixteen of the 
respondents were in S1, 21 were in S2, 36 were in S3, 28 were in S4, ten were in S5, and six 
were in S6.  
 
Eight percent of the total respondents said that they had seen the counsellor once, 51 percent 
said that they had seen the counsellor between two and five times, 27 percent said that they 
had seen the counsellor between six and ten times, and 13 percent said that they had seen 
the counsellor 11 or more times. 
 
Eighty-five percent of the total respondents said that they had heard about the counselling 
service through their guidance teacher; three percent said that they had heard about it 
through a presentation; and one percent said that they had heard about it through a friend. 
Seventeen respondents (15%) said that they had heard about the counselling through an 
other source: year head (n = 6), guidance coordinator (n = 4), teacher (n = 2), mum (n = 2), 
‘school’ (n = 1), focus group (n = 1) and headteacher (n = 1). 
Pre-counselling information 
Ninety-nine of the respondents (85% of the total respondents) said that they felt that they had 
had enough information about the counselling service before they had met their counsellors, 
with fourteen (12%) saying that they felt that they did not. Of these latter respondents, five 
said that they would have liked to have known what actually happens in counselling, three 
said they would have liked to have known how the counselling might help them, three said 
that they would have liked to have known that the school had a counsellor, and one said that 
they would have liked to have known where the counsellor was.  
Levels of satisfaction 
One hundred and sixteen of the total respondents answered the question, ‘Overall, how 
satisfied or dissatisfied with the counselling service were you?’ (see figure 11). As can be 
seen from this figure, the modal response was ‘very satisfied,’ with 103 of the respondents 
(88% of the total respondents) saying that they were either ‘satisfied’ or ‘very satisfied’ with 
the counselling service. The mean score on the -2 to +2 scale was 1.35 (sd = .76). 
 
A three way analysis of variance using sex, school and year as fixed factors found no 
significant differences in levels of satisfaction across these variables. However, a one way 
analysis of variance found that levels of satisfaction with the counselling did vary positively 
with number of visits (p < 0.01). Specifically, the mean satisfaction rating for respondents who 
had visited the counsellor once was 1.22, for respondents who had visited the counsellor two 
to five times was 1.20, for respondents who had visited the counsellor six to ten times was 
1.48, and for respondents who had visited the counsellor eleven or more times was 1.80.  
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Figure 11: Levels of satisfaction 
 
Helpfulness and unhelpfulness 
One hundred and sixteen of the total respondents answered the question, ‘Overall, to what 
extent do you think counselling has helped you?’ Here, the modal response was ‘quite a lot,’ 
with 86 of the respondents (74% of the total respondents) saying that it had helped them 
either ‘A lot’ or ‘Quite a lot,’ and five respondents (4%) saying that it had not helped them at 
all (see figure 12). 
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Figure 12: Perceived helpfulness of service 
 
A three way analysis of variance using sex, school and year as fixed factors found no 
significant differences in levels of perceived helpfulness across these variables. Again, 
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however, significant differences did exist in levels of helpfulness for number of visits (p < 
0.01), with a mean helpfulness rating of 1.56 for respondents who had visited the counsellor 
once, 1.82 for respondents who had visited the counsellor two to five times, 2.16 for 
respondents who had visited the counsellor six to ten times, and 2.53 for respondents who 
had visited the counsellor eleven or more times.  
 
In terms of the extent to which the counselling had helped them in specific areas, 77 of the 
respondents (65.8% of the total respondents) said that the counselling had helped them deal 
more effectively with their problems ‘a lot’ or ‘quite a lot.’ In subsequent descending order, 66 
(56.4%) said that the counselling had helped them improve how things are at school to this 
extent; 65 (55.6%) said that the counselling had helped them improve how things are at home 
to this extent; 62 (53%) said that the counselling had helped them improve their relationships 
with others to this extent; and 59 (50.4%) said that the counselling had helped them feel 
better about themselves to this extent. Here, a principal components factor analysis on the 
scores for these five items identified one factor accounting for 64% of the variance, 
suggesting that respondents had primarily responded to these items along a single 
helpful-unhelpful dimension, rather than discriminating between the helpfulness of the 
counselling in these different domains. 
 
With respect to differences across sex, school, year and number of visits for these five items, 
a multivariate analysis of variance found significant differences only for sex. Univariate tests 
showed that males, as compared with females, were significantly more likely to rate the 
counselling as helping them to feel better about themselves (male mean = 1.98, female mean 
= 1.35, p < 0.05), and improve how things are at school (male mean = 2.00, female mean = 
1.49, p < 0.05).  
How the counselling helped 
Ninety-seven of the respondents (83%) gave an answer to the open-ended question, ‘If 
counselling helped you, please write how it was useful to you.’ Responses were coded into 
one or more of the categories (see summary in table one at end of section). 
Talking and being listened to 
The largest category was ‘talking and being listened to,’ in to which 33 of the respondents’ 
responses (28% of the total responses) were coded. Here, respondents indicated that the 
counselling was useful because they had a chance to talk about their problems to someone 
who listened (spellings and grammar as per original):  
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Feeling understood 
Closely related to this, seven of the respondents (6%) said that what had been useful was to 
feel that there was someone who understood their difficulties, and that they were not alone 
with their problems: 
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Getting things off one’s chest 
Also related to being able to talk was a response given by 19 of the respondents (16%), that 
the counselling was useful because it helped them ‘get things off their chest.’ Respondents, 
here, used numerous metaphors to convey this experience of being able to express the things 
that they normally kept private: 
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Insight and awareness 
For six of the respondents (5%), the value of counselling was that it helped them develop 
greater insight and awareness into their thoughts, feelings and behaviours, as well as the 
particular situation that they were in.  
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Problem-solving 
Seven of the respondents (6%) described how the counselling had helped them to solve their 
problems, and to find answers to the difficulties facing them:  
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Closely related to this, two additional respondents (2%) described how the counselling had 
helped them think more clearly about their problems.  
Guidance and advice 
Nine of the respondents (8%) said that the counselling had been helpful because of the 
guidance and advice that they had received from the counsellor:  
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Confidentiality 
When indicating how the counselling had been useful to them, nine of the respondents (8%) 
remarked on the confidentiality of the counselling service: that the counsellor was someone 
‘anonymous,’ who they could tell things to without worrying that others would find out.
Specific improvements 
Twenty-eight of the respondents (24%) answered the question of how the counselling had 
been useful to them by describing how it had helped them deal with specific problems: such 
as anger; bullying; and difficulties with school, relationships and feelings:  
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Self-esteem 
Closely linked to these specific changes, nine of the respondents (8%) said that the 
counselling had helped them feel better about themselves and their lives.  
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Sex differences in helpful factors 
Table two presents a summary of the ‘helpful’ factors in descending order, with percentages 
of total male and female questionnaire respondents whose answers were coded under these 
categories. As can be seen here, females’ responses tended to be coded more under ‘talking 
and being listened to,’ ‘feeling understood,’ ‘getting things off one’s chest,’ and ‘problem-
solving;’ whilst the males responses tended to be coded more under ‘specific improvements,’ 
and to a slight extent ‘guidance and advice’ and ‘self-esteem.’ 
 
 
Table 2: Summary of helpful factors in descending order of total frequency 
Category Female % Male % Total % 
1. Talking and being listened to 34 21 28 
2. Specific improvements 20 30 24 
3. Getting things off one’s chest 20 13 16 
4. Self-esteem 7 9 8 
5. Guidance and advice 7 9 8 
6. Confidentiality 8 7 8 
7. Problem-solving 8 4 6 
8. Feeling understood 11 0 6 
9. Insight and awareness 5 5 5 
 
 
Not helpful 
Seven of the respondents (6%) gave an answer to the question ‘If counselling didn’t help you, 
please write why you think that was’ (in addition, one of the respondents wrote a relatively 
critical comment in the ‘how was counselling useful to you’ box.)  
 
In two instances, these respondents said that they felt that the counselling service was not as 
confidential as it should have been. These were the two clients who had rated themselves as 
‘dissatisfied, and ‘very dissatisfied’ with the counselling service. One wrote that the counsellor 
had betrayed their trust and that this had made things worse at home. The other wrote that 
they felt they couldn’t tell the counsellor anything without it being passed on to someone else.  
 
Two respondents said that they would have liked more input from the counsellor.  
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In terms of why the counselling wasn’t helpful, other responses given were:  
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Additional comments 
Twenty-four of the respondents (21%) gave an answer to the question: ‘If you have any 
comments that you think might help to improve the service, please write them below.’  
 
Nine of these were positive comments about the service, or pupils expressing their thanks: 
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In addition, four of the respondents (3%) said that the counsellor should be available for 
longer periods of time; four (3%) said that the counselling service should be better publicised 
and more information made available; three (2%) proposed different formats and strategies 
that the counsellor might like to use, such as groups, ‘bean bag games,’ and inviting pupils to 
write down their problems. One participant suggested that everyone should have an initial 
meeting with the counsellor to see if they want to come again.  
Re-using the service 
One hundred and fifteen of the respondents answered the question: ‘On the basis of your 
experience, would you use the counselling service again?’ (see figure 13). The modal 
response here was ‘yes, definitely,’ with one hundred and seven of the respondents (91% of 
the total respondents) saying that they would definitely or probably use the service again, and 
one participant (1%) saying that they definitely would not. As with levels of satisfaction and 
feeling helped, a three-way analysis of variance found no significant differences in responses 
across sex, year and school, but a significant effect for number of visits to the counsellor, with 
respondents who had visit the counsellor more times more willing to re-use the service (p < 
0.01).  
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Figure 13: Willingness to re-use service 
 
Recommending to a friend 
One hundred and eleven of the respondents answered the question: ‘On the basis of your 
experience, would you recommend the service to a friend?’ (see figure 14).  
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Figure 14: Willingness to recommend service to a friend 
 
The modal response here was again ‘yes, definitely,’ with one hundred of the respondents 
(85% of the total respondents) saying that they would definitely or probably recommend the 
service to a friend, and two respondents (2%) saying that they definitely would not. Again, an 
analysis of variance found no significant differences in responses across sex, year and 
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school, but a significant effect for number of visits to the counsellor, with respondents who 
had visited the counsellor more times more willing to recommend the service to a friend (p < 
0.05). 
Importance of having a counselling service 
All 117 respondents answered the question, ‘Overall, on a scale of 0 to 10, how important do 
you judge it to be to have a school counsellor?’ (see figure 15). The modal response here was 
10 (n = 49) with a mean of 8.64 and a median score of 9 (0 = ‘not at all important’, 10 = 
‘essential’). Again, an analysis of variance found no significant differences in responses 
across sex, year and school, but a significant effect for number of visits to the counsellor, with 
respondents who had visit the counsellor more times rating the importance of having a 
counselling service as higher (p < 0.01). 
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Figure 15: Ratings of the overall importance of having a school counsellor 
 
 
Summary of findings 
 
• Eighty-five percent of respondents said that they had had enough information about the 
counselling service prior to meeting the counsellor 
• Eighty-eight percent of respondents said that they were either ‘satisfied’ or ‘very satisfied’ 
with the counselling service 
• Seventy-four percent of respondents said that the counselling had helped them either ‘A lot’ 
or ‘Quite a lot’ 
• Males, as compared with females, were significantly more likely to rate the counselling as 
helping them to feel better about themselves and improve how things were at school 
• Respondents most frequently said that the opportunity to talk and be listened to was the 
reason why the counselling had helped them, with ‘getting things off one’s chest’ also a 
frequently-given response 
• Ninety-one percent of respondents said that they would definitely or probably use the 
service again 
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• Eighty-five percent of respondents said that they would definitely or probably recommend 
the service to a friend 
• On a zero to ten scale, clients gave the counselling service a mean rating of 8.64 in terms of 
importance 
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INTERVIEWS WITH CLIENTS 
Nineteen ex-clients were interviewed for the evaluation between December 2003 and June 
2004. Eleven of these interviewees were male and eight were female; seven were from 
School A, seven were from School C, and five were from School B. At the time of counselling, 
four of these interviewees had been in S1, seven had been in S2, five had been in S4, two 
had been in S5, and one had been in S6. On average, the participants had attended six 
sessions of counselling, with a maximum of 25 sessions and a minimum of two. On average, 
participants had ended counselling eight weeks prior to the date of interview, with a maximum 
of twenty weeks and a minimum of one week13. The interviews ranged in length from ten 
minutes and 31 seconds to 31 minutes and 38 seconds, with a mean average of sixteen 
minutes and seven seconds.  
The referral process 
Fourteen of the participants (68%) said that they had been referred to counselling by their 
guidance teacher or guidance coordinator, and that they had agreed to go. A further two 
participants (11%) said that they had been instructed to go by their guidance teacher or 
guidance coordinator. Both of these participants, however, described the counselling as a 
positive experience, and did not express any concerns over their mode of referral.  
 
Two of the participants (11%) said that they had been referred to counselling by their year 
group head, and one (5%) said that the ‘school’ had told him about the counselling. In two 
instances (11%) the pupils reported that the process of being referred to the counselling 
service had been initiated by their head teacher.  
 
Ten of the participants commented on how they had found the referral process, and all said 
that, overall, it was ‘fine’ or ‘OK.’  
 
In one instance, a participant reported that his mother’s permission had been asked for by the 
year head teacher before he had started counselling. For the other participants, there were no 
indications that this was the case.  
 
In fifteen of these interviews, participants were asked how they would have felt if their parents’ 
or carers’ permission had been sought. Here, six of the participants (40% of those asked this 
question) said that they would have been less likely to use the counselling service if parental 
permission had been sought, with three of these (20%) saying that, had this been the case, 
they probably wouldn’t have attended counselling at all. One of the main reasons for this, 
given by four of the participants, was a concern that their parents/carers would then start to 
ask lots of questions about what they were talking about in counselling. Three of the 
participants (20%) said that it would have undermined their sense of control and free will:  
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In contrast, eight of the participants (53%) said that the seeking of parental permissions would 
not have made any difference to their willingness to attend counselling; and one participant 
                                                     
13
 These maximums, minimums and averages are approximates, and based on participant recall. 
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(6%) said that it might have made it more likely that he would use the counselling service, on 
the grounds that his parents might then worry less about him.  
Expectations 
Nine of the participants (47%) expressed predominantly negative expectations of counselling: 
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This was related to a number of expectations as to what might happen in counselling. Four of 
the participants (21% of the total participants) said that they had expected the counsellor to 
tell them what to do:  
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As well as telling them how to behave, one of the participants said that she thought the 
counsellor would try to change who she was, and ‘take her personality away from her.’ 
 
Three of the participants (16%) said that they expected that they would be asked lots of 
personal questions by the counsellor, and would be pressurised into answering. 
 
Three of the participants (16%) said that they had expected to have to lie down on a couch – 
as they had seen in films and on the television – with one participant going on to describe his 
expectation of a classic Freudian psychoanalysis:  
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Two of the participants (11%) said that they had expected the counselling to be in a group, 
where pupils would discuss their problems together. 
 
Five of the participants (26%) described holding neither positive or negative expectations of 
counselling, four of the participants (21%) said that they had no expectations of what would 
happen in counselling, and just one of the participants (5%) said that he had expected the 
counselling to be a primarily positive experience.  
                                                     
14
 Elipses in square brackets means that the transcriber was unable to identify what was spoken here. 
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Once they had started, ten of the participants (53%) said that they had found the counselling 
better than they had expected:  
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Four participants (21%) described the counselling as ‘different’ from what they had expected, 
two (11%) said that it was roughly the same, and three (16%) did not comment on how the 
counselling varied from their expectations. None of the participants said that the counselling 
was worse than what they had expected.  
The counselling experience 
Helpful aspects 
Fifteen of the participants (79%) described their experience of counselling in predominantly – 
or entirely – positive terms, indicating that it had helped them quite a lot or a lot.  

	

	


							


	
	%
	&	

			

	


%		&
! 	
			
	
	

						
	! 
 
To try and make some sense of why this counselling had been helpful to the clients, 
participants’ responses regarding helpful activities were broken down into three ‘domains’: 
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what the counsellors had done that seemed to be helpful; what they had done, as clients, that 
seemed to be helpful; and what the helpful outcomes were. Diagram one presents, in 
simplified graphical form, a model of the main categories that emerged in this analysis, and 
the hypothesised relationships between them. To give some idea of the frequency of 
responses, the font size of category labels in this diagram is proportional to the number of 
respondents whose responses were coded under that category.  
 
 
Positive changes
In behaviour
Expresses understanding
Doesn’t criticise or judge
Doesn’t direct
Doesn’t try to
sort things out
Asks questions
Offers
suggestions
and advice
Clearer in head
Greater insight
Reduction in tension
#$
		

6	
7 
	
Listens
The counsellor… The client… The outcome…
Diagram 1: Helpful aspects of therapy 
 
COUNSELLOR ACTIVITIES 
In terms of what the counsellor did that was helpful, eleven of the participants (58%) talked 
about the value of the counsellor simply listening to them:  
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One of the participants compared this with her experience of psychiatric interventions:  

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With respect to listening, two of the participants (11%) added that they liked the fact that the 
counsellor didn’t ‘analyse’ the things they said or ‘jump to conclusions,’ but focused on the 
things that they wanted to talk about. Three of the participants (16%) also commented on the 
fact that the counsellor seemed to have time to listen to them; and another three (16%) said 
that they valued the availability of the counsellor: that they could contact her and talk to her 
even during the summer break.  
 
Closely related to this, six of the participants (32%) talked about the way in which the 
counsellor seemed to understand them: to see things from their perspective and empathise 
with what they were going through: 

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Two of these participants (11%) described how, in feeling understood in this way, they began 
to feel more positive about themselves:  
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Five of the participants (26%) also talked about the value of talking to someone who was not 
critical or judgemental:  
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Five of the participants (26%) said that they liked the fact that the counsellor had not directed 
them to talk about any particular subjects or in any particular way:  

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Closely related to this, five of the participants (26%) said that the counselling was helpful 
because the counsellor was someone that they could tell things to, without worrying that she 
would try to ‘sort things out’, or interfere, with their outside lives. They contrasted this with 
parents, teachers and guidance teachers.  
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Along these lines, two participants also said that, in contrast to other people in their lives, the 
counsellor was someone who they could tell things to without worrying that the counsellor 
would make it ‘all about them’: 
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Whilst many of the participants, as seen above, valued the counsellor’s non-directivity, ten of 
them (53%) also said that they valued the questions that the counsellor asked them: 
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Further along a ‘directivity continuum’, eleven of the participants (58%) indicated that one of 
the main reasons that counselling had helped them was because of the suggestions or advice 
that the counsellor had provided:  
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Participants were generally clear, here, that the suggestions were, indeed, coming from the 
counsellors:  
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These participants were also clear, however, that what the counsellor was offering them were 
suggestions and possibilities, rather than directions on how to behave:  
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With respect to receiving suggestions and advice, six of these pupils (32% of the total 
participants) specifically talked about the value of being given advice on how to behave: for 
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instance, standing up to bullies, or telling adults about their problems. One participant 
described in detail how the counsellor had helped them find different ways of responding to 
problems in the family – a response which, again, highlights how the pupils experienced the 
advice as coming from the counsellor, but in a non-imposing and respectful way:  
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Closely related to being given advice on how to behave, five of the pupils (26% of the total 
participants) said that they particularly valued the relaxation techniques that they were taught 
during the counselling, such as breathing exercises, guided visualisation and progressive 
muscular relaxation:  
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For three of the participants (16%), the suggestions and advice that they particularly valued 
were insights into their psychological processes and feelings.  
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Three of the participants (16%) also said that they valued the reassurances that the 
counsellor had given them:  
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With respect to the positive aspects of their counselling experiences, many of the participants 
also talked about their perceptions of the counsellors’ personal qualities. Ten of the 
participants (53%) said that they experienced their counsellor as someone who was nice and 
friendly: ‘she’s helpful and, em, really nice to talk to,’ ‘I thought she was a nice woman,’ ‘She 
was great, um, really nice person.’ Three of the participants (16%) said that they found their 
counsellor a ‘good listener,’ and said that they felt they could trust her. Other terms that the 
participants used to describe the counsellor included: open, informed, able to have a laugh, 
happy, relaxed, enthusiastic, and comforting. 
CLIENT ACTIVITIES 
In exploring with the participants what it was that they did in counselling that made the 
process useful, eighteen of the pupils (95%) indicated that they valued having an opportunity 
to talk. More specifically, eight of the participants (42%) said that they really valued the 
opportunity to ‘get things off their chest’: to ‘just talk about whatever was stressing you or 
whatever’, to ‘let it all out.’  
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Closely related to this, two of the participants (11%) said that in the counselling you could just 
be yourself, and be honest about what you were really feeling. 
 
For nine of the participants (47%), what had been helpful to them was reflecting on why they 
felt, thought and behaved in the way that they did: exploring aspects of their being that they 
had been hitherto unaware of.  
 
For five of the participants (26%), it was the chance to explore alternative – and potentially 
more constructive – ways of behaving and responding to situations that was particularly of 
value to them: 

%9&		


(	




%9&
	
?
		(

	(


	(	%&(		


 
For three of the participants (16%), it was an opportunity to find answers for themselves, and 
not being told what to do, that made the counselling particularly valuable: 
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In terms of the experience of counselling and what had been helpful, five of the participants 
(26%) also said that they found it relaxing.  
POSITIVE OUTCOMES 
What were the specific benefits of participating in counselling? The most frequent answer 
here, given by ten of the participants (53%), was that it led to positive changes in the way they 
behaved. Three of the participants, for instance, described acting in more assertive ways 
following counselling: more willing to tell other people how they were feeling, ask for help, and 
face up to bullies. Another two said that, after counselling, they were less reactive: more able 
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to walk away from situations when they felt angry, or to stop and think before ‘blurting’ things 
out.  
 
Five of the participants (26%) said that, as a consequence of the counselling, they felt less 
burdened by their thoughts and feelings – a reduced sense of inner tension and pressure. For 
instance:  
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Four of the participants (21%) described how, as a consequence of the counselling, they 
developed a greater insight into their feelings and behaviours. 
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Closely related to this, five of the participants (26%) said that, as a consequence of the 
counselling, their minds became clearer: less confused and tangled up:  
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Several other positive outcomes of counselling were mentioned by the participants. Four of 
the participants (21%) said that the counselling helped them feel better about themselves: 
increased feelings of self-worth and confidence. Three of the participants (16%) said that the 
counselling helped them to feel less alone, and that there were other people that they could 
talk to. Two of the participants (11%) said that, as a consequence of the counselling, they 
became better able at directing themselves: telling themselves what to do and thinking 
through things on their own.  
Mixed responses 
Four of the participants (21%) gave a more qualified answer to the question, ‘How helpful did 
you find the counselling?’ describing it as being only somewhat helpful. For instance:  
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These participants identified aspects of the counselling that they found less helpful, as well as 
those aspects of it that they valued. For two of these participants, and one other participant 
who was otherwise positive towards the counselling, a main area of difficulty was a lack of 
input or direction from the counsellor:  
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Aside from three participants saying that they wanted more input, all other criticisms were 
raised by just one of the pupils. These included: a desire for longer sessions, a desire for 
more sessions, a feeling that the counsellor was too serious and intense, a feeling that some 
of the things the counsellor said were clichéd, a dislike of missing classes, a feeling that the 
counselling took too long, a feeling that the teachers were insufficiently discrete in informing 
pupils that it was their time to attend counselling, and a concern that the counselling room 
was too publicly visible. In addition to this, eight of the participants (42%) said that they were 
initially ‘uncomfortable,’ ‘nervous,’ or ‘wary’ when first attending counselling, though they all 
reported that these feelings rapidly subsided. Eleven of the participants (58%) said that there 
was nothing unhelpful about the counselling, and they could not see any way in which it could 
be improved.  
 
All interviewees asked said that they felt they had about the right number of counselling 
sessions.  
Confidentiality 
In general, twelve of the participants (63%) said that it was important to them that the 
counselling was confidential:  
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Five of the participants (26%) said that the confidentiality wasn’t particularly important, and 
two (11%) indicated that it very much depended on the person to whom disclosures might be 
made.  
 
Of those participants who indicated that confidentiality was important, five said that it helped 
them to talk more freely and openly; and three said that the confidentiality was important 
because that is what they had expected from a counselling service, and any breach of this 
would have felt like a betrayal.  
To parents 
With respect to parents knowing what was being discussed in counselling, nine of the 
participants (47%) indicated that it was important or very important that they did not know, 
and ten (53%) indicated that it wasn’t particularly important that they did not know. In many of 
the latter instances, the pupils reported that their parents were aware that they were going to 
counselling and what they were discussing with the counsellor, and were quite happy with 
this.  
 
In terms of why some participants didn’t want their parents to know what they were discussing 
with their counsellors, six of the participants (32% of the total participants) expressed 
concerns that their parents would become increasingly worried or anxious:  

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Three of the participants (16%) emphasised the importance of being able to sort out their 
problems by themselves, without interference from their parents, or their parents trying to take 
over: 
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To teachers 
With respect to teachers knowing what was being discussed in counselling, six of the 
participants (32%) indicated that it was important or very important that they didn’t know, 
seven (37%) indicated that it wasn’t particularly important that they didn’t know, and six of the 
participants (32%) indicated that this was highly dependent on the particular teacher that 
information might be disclosed to. Here, three of the participants specifically identified their 
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guidance teachers as the person who they would not mind knowing about what they were 
saying in counselling:  
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To other pupils 
With respect to other pupils knowing what was being discussed in counselling, fifteen of the 
participants (79%) indicated that it was important or very important that they didn’t know, and 
four (21%) indicated that it wasn’t particularly important that they didn’t know. In terms of why 
it was important that other pupils did not know, the main response here, given by three of the 
participants, was that this might lead to gossiping and ‘things going round the school.’ 
However, five of the participants (26% of the total participants) said that their friends were 
aware that they were going to counselling, and a further eight (42%) said that at least one or 
two of their closest friends were aware that they were going, with six participants (32%) 
indicating that none of their friends were aware of their attendance at counselling. 
Interestingly, of those who said that one or more friends were aware, six highlighted how 
supportive and encouraging they had been (with none indicating that their friends were 
consistently unsupportive):  
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Location of counselling 
Eleven of the participants (58%) said that they would have rather seen a counsellor in the 
school than in an external setting (such as a GP practice or a youth centre), with three of 
these saying that they probably wouldn’t have gone to counselling if it had been outside. 
Seven of the participants (37%) expressed no preference, or perceived advantages and 
disadvantages with both arrangements; and one participant said that he liked seeing the 
counsellor in school, but would have liked it outside of class hours: for instance, at the 
weekend or during an evening. None of the participants expressed an overall preference for 
seeing a counsellor outside of the school environment. 
 
In terms of the advantages of having the counselling in school, nine of the participants (47% 
of total participants) spoke about the convenience of such an arrangement. For instance:  
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Three of the participants (16%) said that the advantage of having a counsellor in the school 
was that you could more quickly arrange to see him or her if you were in immediate need. 
Two of the participants (11%) said that they liked having the counselling in school because of 
the greater sense of familiarity and safety:  
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In terms of the disadvantages of having the counselling in school, two of the participants 
(11%) said that they felt it was more discrete to attend counselling outside, and that there was 
less anxiety about other pupils knowing they were attending. 
Individual or group counselling 
Twelve of the participants (63%) said that they would have rather seen a counsellor on a one-
to-one basis than in a group, and seven participants (37%) expressed no preference or said 
that they could see advantages and disadvantages with both arrangements. None of the 
participants said that, overall, they would have rather seen a counsellor in a group context. 
 
In terms of the advantages of one-to-one counselling, six of the participants (32% of the total 
participants) said that, had they been in a group, they would have felt more nervous and 
uncomfortable, worrying about what others thought of them, and consequently disclosing less. 
Closely related to this, five of the participants (26%) said that they felt a group format would 
have been more inhibiting because it would have been less confidential.  
 
In terms of the advantages of a group format, however, four of the participants (21% of the 
total participants) said that they would have valued the opportunity to hear others’ 
experiences: both how they dealt with their problems, how they experienced the counselling; 
and two of the participants (11%) said that having a group format would have helped them 
feel less alone with their problems.  
The evaluation process 
Twelve of the interviewees were asked about how they had found the evaluation process: 
specifically, completing the post-counselling satisfaction questionnaires and the Teen-CORE 
forms. Eight of these participants (67% of those asked this question) said that it was fine: for 
instance, ‘I didn’t feel too bad about it,’ ‘it wasn’t a problem,’ ‘It didn’t make much difference,’ ‘I 
didn’t mind that at all.’ The other four participants (33% of those asked this question) indicated 
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that they had found completing the Teen-CORE forms a beneficial experience, with one 
participant saying that filling in the ‘wee progress sheets’ was one of the three most helpful 
aspects of the counselling. With this, and with another interviewee, these responses were 
given prior to any questions about the evaluation process being asked: 
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Along with stimulating reflection, these participants said that the Teen-CORE forms helped 
them to identify areas that they needed to improve upon, and to see what improvements they 
had made over the course of counselling. 
Improvements to the counselling service 
In terms of how the counselling service could be improved, three of the participants (16%) 
said that they felt the counsellor should be around more often: 
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Two of the participants (11%) said that it would be good if people could contact the counsellor 
directly:  
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Two of the participants (11%) said that they thought there should be a shorter waiting time 
before seeing the counsellor:  
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Summary of findings 
 
• Participants were generally happy with the referral process 
• Forty percent of those participants asked said that they would have been less likely to attend 
the counselling service if parental permission had been sought, whilst just over half said that it 
would not have made any difference 
• Just under half of the participants indicated that their expectations of counselling had been 
predominantly negative, with only one participant holding positive expectations 
• Just over half of the participants said that the counselling was better than expected, with 
none saying that it was worse 
• Seventy-nine percent of the participants described their experience of counselling in 
predominantly – or entirely – positive terms, with none describing it in primarily negative terms 
• Participants primarily valued the fact that the counsellor listened, asked questions, and 
offered suggestions and advice 
• Participants primarily valued the fact that they had an opportunity to talk, as well as to get 
things off their chest and to reflect 
• Participants described positive outcomes of counselling primarily in behavioural terms 
• Around fifteen percent of the participants said that a lack of input by the counsellor had been 
one of the limitations of the counselling 
• Confidentiality was an important aspect of the counselling service for around 60 percent of 
the participants; most notably confidentiality with regard to other pupils 
• Over half of the participants expressed a preference for seeing a counselling within the 
school, with no participants expressing an overall preference for seeing a counsellor in an 
external location 
• Almost two-thirds of the participants expressed a preference for one-to-one counselling, with 
no participants expressing an overall preference for group counselling 
• Around two-thirds of the participants indicated that the evaluation process had been fine, 
with around one-third saying that they had positively valued the experience 
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GUIDANCE TEACHERS’ QUESTIONNAIRE 
For the 2002-3 academic year, 25 guidance teachers completed the guidance teacher 
questionnaire; and for 2003-4, 15 guidance teachers completed the questionnaire15. In both 
cases, this was a one hundred percent response rate. For both years, the largest proportion 
of guidance teachers said that between two and five of their pupils were attending counselling 
(see table three).  
 
Table 3: Numbers of guidance teachers’ pupils referred to counselling 
 Numbers of pupils referred to counselling 
Year None One Two to five Six to ten > ten 
2002-3 2 2 18 1 1 
2003-4 0 0 9 4 2 
Helpfulness and unhelpfulness 
For 2002-3, twenty-two of the 25 respondents answered the question: ‘Based on any changes 
that you have witnessed in these pupils, Overall, how helpful or unhelpful do you think the 
counselling service has been (1 = Extremely unhelpful, 5 - 6 = Neither helpful or unhelpful, 10 
= Extremely helpful)?’ Here, the mean response was 7.34 (sd = 1.69). In 2003-4, all fifteen 
respondents answered this question, giving a mean response of 8.47 (sd = 1.06). This 
represents a significant increase in ratings of helpfulness from 2002-3 to 2003-4 (p < 0.05). 
Response percentages can be seen in figure 16. 
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Figure 16: Guidance teacher ratings of helpfulness of counselling service to pupils 
                                                     
15
 During the period 2002-2004 the report chaired by Prof McCrone, A Teaching Profession for the 21st Century, was 
published, which set down a new structure for the organisation of promoted posts in Scottish schools. For largely 
managerial reasons it removed the post of Assistant Principal Teacher (APT). In many schools across Scotland, it 
was the APT who was undertaking specific work in Guidance. As a consequence of this, over a two year period, the 
number of staff involved in Guidance across Scotland was reduced by nearly 50 percent although the actual numbers 
vary from authority to authority. Hence the discrepancy in the numbers quoted. 
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Combining responses across the two years, a one-way analysis of variance found significant 
differences between the ratings of the counselling service across the three schools (means of 
8.3, 8.0 and 6.9) (p < 0.01). 
 
A one-way analysis of variance and subsequent post-hoc analysis also found that guidance 
teachers who reported a greater number of their pupils attending counselling rated the 
helpfulness of the counselling service significantly higher than those who reported a lesser 
number of their pupils attending counselling (p < 0.05). Specifically, whilst the mean 
helpfulness rating of guidance teachers who reported six or more of their pupils attending 
counselling was 9.0, the mean helpfulness rating of guidance teachers who reported five or 
less pupils attending counselling was 7.6. 
Qualitative responses 
2002-3 
With respect to the open-ended question, ‘Are there any ways in which you feel that we could 
improve the counselling service in your school?’ 20 percent of the teachers, for 2002-3, said 
that they felt it was difficult to say, either because it was too early in the development of the 
service (n = 3), or because of the confidential nature of the service and a lack of feedback (n 
= 2).  
 
Thirty-six percent of the teachers said that they felt that more time should be allocated to the 
counselling service, with the specific suggestions of more frequent appointments (n = 1), and 
the counsellor being in placement for a greater number of days (n = 3). Here, however, it 
should be noted that almost four-fifths of these respondents came from one school, in which 
the average waiting time substantially exceeded that of the other two schools. 
 
Twelve percent of the teachers said that they felt the counselling service needed a higher 
profile: making the pupils more aware of the service so that they can self-refer (n = 1), and 
‘reminder[s] to pupils/parents/guardians every so often that service is available’. 
 
Over half of the guidance teachers (56%) commented on the need for greater communication, 
links and collaboration between the counsellors and the guidance teachers. Seven of the 
guidance teachers specifically stated that the service could be improved if the counsellors 
gave more feedback on their work with the pupils to the guidance teachers; whilst one 
specifically stated that guidance teachers should be giving more background information on 
the pupils to the counsellors. Here, it should be noted that five of these respondents also 
highlighted the importance of giving such feedback within the boundaries of confidentiality 
and the ‘discretion’ of the service. 
 
In response to the request for additional comments, forty percent of the guidance teachers 
said that they felt the counselling service was of value and benefit to their pupils: for instance, 
a ‘much needed’ service, ‘A very positive asset to the school’, something that has ‘proved 
beneficial to the pupils.’ One guidance teacher wrote: ‘It’s brilliant to have such a specialised 
resource in the school and I have found it very useful for dealing with issues that I am not 
skilled or trained in.’ 
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2003-4 
Guidance teachers’ comments on the counselling service, for 2003-4, reiterated many of the 
points made in the previous year. Forty percent of the total respondents said that more time 
should be allocated to the counselling service – in this case, however, this was exclusively 
from the one school with longer waiting lists. Thirteen percent of the respondents said that 
feedback was still an issue for them. Thirty-three percent of the respondents again stated that 
they appreciated the counselling service and felt that it was ‘very valuable;’ and twenty 
percent of the respondents said that they were happy with the service as it was and couldn’t 
see any ways in which it could be improved.  
 
 
Summary of findings 
 
• On a one to ten scale of helpfulness, guidance teachers gave the counselling service a 
mean rating of 7.34 in 2002-3 and 8.47 in 2003-4, representing a significant increase in 
perceived levels of helpfulness over the two years 
• Over half of the guidance teachers in 2002-3 commented on the need for greater 
communication, links and collaboration between the counsellors and the guidance teachers 
 
 
 60  
INTERVIEWS WITH GUIDANCE COORDINATORS 
Overall 
At the most general level, each of the guidance coordinators interviewed were positive about 
the Counselling in Schools Project:  
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There was also general agreement that the young people involved with obtaining positive 
benefits from the counselling:  
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The guidance coordinators also commented on how integral the counselling service had 
become to their overall guidance systems. As the initial period of the Project came to a close, 
one of the guidance coordinators stated:  
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Each of the guidance coordinators were also generally happy with the system of referral that 
they had established with the counsellor at their particular school. 
Value of having a counsellor 
In terms of the specific value of having a counsellor in place at the school, the guidance 
teachers talked about it being a much needed additional resource, which meant that the 
school could respond more quickly if a pupil was in distress – including the possibility of a 
quicker referral onwards to other services. Indeed, one of the guidance coordinators said that 
the counselling service had acted as a ‘catalyst’, encouraging the school’s guidance team to 
think more fully about issues of referral and the psychological needs of their pupils. The 
guidance coordinators also spoke of the value of having someone who could give feedback 
on the school ethos as a whole: for instance, where some teachers were continuing to label 
certain children as ‘troublemakers’ even if they have changed their behaviours as a 
consequence of counselling. One of the guidance coordinators also stated that a few of the 
pupils really seemed to value the fact that the counsellor was someone from outside school, 
someone their parents could not come in and see, and someone they had a confidential 
relationship with. The guidance coordinators also praised the flexibility and responsiveness of 
the counsellors as well as the Project manager; and two of the three guidance coordinators 
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talked about a good working relationship being established between the counsellors and the 
guidance teams at their schools. 
Areas for development 
More communication and feedback from counsellor to guidance staff 
In terms of areas for development, one guidance coordinator, in particular, talked about the 
need to establish clearer lines of communication between counsellor and guidance staff – 
particularly at the commencement of the Project. In particular, this guidance coordinator said 
that a number of their guidance staff would have liked more feedback as to how their pupils 
were progressing in counselling. Without this, s/he reported that the guidance staff had felt 
excluded from trying to help the pupils, had a sense of not knowing ‘where to start’ when 
talking to their pupils, and had even felt that it was taboo to talk to their pupils about personal 
issues, lest they should inadvertently touch on something that the pupil had discussed with 
their counsellor, and thereby give the pupil the impression that the counsellor was breaking 
their ‘oath’ of confidentiality. According to this guidance coordinator, it was also leaving the 
guidance staff with a concern that, should one of their pupils experience a sudden 
deterioration in mental well-being, they would not be told about it, and therefore would not be 
able to help the pupil to the best of their abilities – for instance, by offering them additional 
support or keeping an eye out for them. As this guidance coordinator explained:  
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This concern was echoed by a second guidance coordinator, who reported a case in which 
the guidance staff had not been informed about the difficulties experienced by a young pupil 
who had referred herself to counselling. According to this guidance coordinator, had they 
been informed about this difficulty by the counsellor, they would have been able to implement 
the appropriate policy, and in so doing ameliorate the situation.  
 
Each of the guidance coordinators also said that it would be – or had been – useful to receive 
feedback about the appropriateness of their referrals to counselling: ‘We need to know 
whether it is a good referral. I think we have always had an anxiety about whether or not we 
are wasting her time.’ For this guidance coordinator, it had been particularly useful for her and 
her team to meet with the counsellor in the early stages of the Project to discuss appropriate 
criterion for referral, and also to ‘listen in’ to the counsellor as she went through the list of 
referrals, such that they had an idea of what she was looking for. The guidance coordinators 
also said that it would be – or had been – helpful to know whether a pupil was still seeing the 
counsellor or whether they had been ‘signed off’, how many sessions a client might have had, 
and whether a client had been referred onwards. In cases of suspected child abuse, the 
guidance coordinators also said that it was essential that they were informed about this by the 
counsellor – as per their management circular 57. 
 
Each of the guidance coordinators, however, acknowledged the importance of confidentiality 
within the counselling relationship, and made it clear that they were not interested in knowing 
about the specific details or content of a client’s issues. Two of the guidance coordinators also 
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said that they were generally happy – or very happy – with the level of feedback that they 
were receiving from the counsellor. In the case of the third guidance coordinator, s/he 
reported that a meeting had been arranged between the guidance team, the counsellor and 
the counselling Project manager, and that this had gone some way to addressing their 
concerns. By the summer of 2004, this guidance coordinator reported that ‘Most of the initial 
problems have all been sorted out,’ though s/he added that links between the counsellor and 
guidance teachers could still be strengthened: in particular, feedback from the counsellor to 
the guidance teachers on whether pupils had been ‘signed off,’ and any other information that 
the guidance staff might find useful.  
More feedback from guidance staff to counsellor 
One of the guidance coordinators also wanted the lines of communication from guidance staff 
to counsellor to be stronger: with the guidance staff feeling that they could give the counsellor 
more information about their understanding of the clients’ difficulties, and what they had 
referred the pupils to counselling for. This guidance coordinator felt that such increased 
communication would be of benefit to the pupil: enhancing the counsellor’s ability to help the 
pupil address the specific, practical problems that they had been referred to counselling for. 
More time to establish protocols 
In terms of developing the counselling Project and addressing some of the issues above, a 
number of the guidance coordinators talked about the importance of having more time at the 
beginning of the counselling Project to talk through these issues, and to agree on clear and 
transparent protocols. For instance, this might involve agreeing rules about the levels of 
confidentiality, and clarifying exactly what can be shared by both parties and what can’t. It 
would also involve discussing and agreeing the kind of criteria on which a client would be 
referred to counselling; as opposed to, say, psychological services or social work. Along 
similar lines, one of the guidance coordinators said that they thought that it was very 
important that the counsellor should give the teaching staff a clear and practical introduction 
to the nature of counselling. This would be along the lines of: ‘This is the kind of thing I do, 
these are the kinds of people that I would be wanting to see, this is the kind of service we 
offer, and this is how I’m going to go about it.’  
Higher profile 
In terms of the development of the Counselling in Schools Project, this guidance coordinator 
also thought that it was important for the counsellor to establish a higher profile within the 
school: becoming a more visible part of the school community; for instance, by standing 
outside of her room at break time. As well as being more visible to the pupils, this guidance 
coordinator also felt that the counsellor and her work needed to be more known by the 
teaching staff; for instance, by giving the teaching staff a fuller introduction to the practicalities 
of the counselling service and how it might benefit pupils, and by spending more time in the 
staff room chatting to guidance staff. As the initial period of the counselling Project came to a 
close, another guidance coordinator also stated that s/he felt it was important for the 
counselling service to raise its profile within the school: for instance, by the counsellor taking 
PSE classes, and by producing the leaflets on the counselling service that had been agreed 
at the commencement of the Project. 
Developing and facilitating other groups 
Another means by which one of the guidance coordinators felt that the profile of the 
counselling service could be enhanced was through running other groups in the school, such 
as a group for young people with addictions. This idea of involving the counsellor in wider 
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school-based initiatives was also mentioned by one of the other guidance coordinators, who 
said that, given the resources, s/he would very much like to involve the counsellor in the 
establishment of protocols and structures for an in-school crisis-response service.  
Greater availability 
For this latter guidance coordinator, speaking mid-way through the Project, the primary way in 
which s/he felt that the counselling Project could be enhanced would be simply by having the 
counsellor available for more hours per week. ‘I’m sitting with a waiting list of over 20 at the 
moment, and…. I’m quite confident that the 20 that are on the books just now are also very 
needy cases.’ 
 
 
Summary of findings 
 
• At a general level, all three guidance coordinators were positive about the counselling 
service, and felt that it had been of benefit to those pupils involved 
• During the first year of the Project, one of the guidance coordinator, in particular, felt that 
there was a need for much greater communication between the counsellor and members of 
the guidance staff 
• Guidance coordinators also commented on the need for more time at the start of the 
projects to establish protocols, and the need for the counselling service to raise its profile 
within the schools 
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INTERVIEWS WITH COUNSELLORS 
Overall 
Both counsellors believed that the Counselling in Schools Project generally had a positive 
impact on the pupils involved:  
 
						

%

	&	
		
$

Value of having a counselling service 
In terms of why the counselling might be helpful to the young people involved, both of the 
counsellors said they thought that, primarily, it provided the pupils with an opportunity to talk 
about their real thoughts and feelings, without being given advice, told what to do, interrupted, 
emptily reassured, or feeling that they would have to deal with someone ‘freaking out’ or 
rushing off to sort out the problem. One of the counsellors reported: 
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Through being heard in this way, the counsellors suggested that the pupils could find the 
solutions to their problems that were right for them, and ‘let off steam’. Along these lines, one 
of the counsellors added:  
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As with one of the guidance teachers, one of the counsellors also felt that the counselling 
service could provide an important role by giving the school feedback on more general school 
issues, such as the labelling of pupils.  
 
Both counsellors said that they felt the relationships with the schools were going well, with 
generally good levels of communication between the counsellors and guidance staff, and 
initial difficulties generally overcome over the period of the pilot Project.  
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Areas for development 
Greater communication 
In terms of the development of the Counselling in Schools Project, one of the counsellors, like 
the guidance coordinators, talked about the need for more interaction and discussion between 
counsellors and guidance staff at the commencement of the Project:  
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In practical terms, this counsellor suggested that it could be done as a group facilitation, 
asking the teaching staff questions like, ‘“What do you imagine it [counselling] would be?” 
“What do you think about it?” “Is it a good or bad idea?” “What are your anxieties about it?”’  
Establishing protocols 
In addition to discussing expectations, the counsellors talked about the importance of 
discussing and agreeing such issues as the system of referral, how much feedback should be 
given to the institution as a whole, what the complaints procedure might be if clients are 
unhappy with their counselling, how pupils could best leave their classes to attend 
counselling, and the crucial issue of how much information about the client gets disclosed 
from counsellor to guidance teacher, and vice versa. Here, one of the counsellors stated that 
she felt it was important to explain to the teaching staff what counselling confidentiality was 
about, but she also acknowledged that it was ‘appropriate to give some kind of feedback to 
referrers’ provided there is permission from the client. Indeed, this counsellor suggested that 
in some cases, if it was the pupil’s wishes, the counsellor might act as a conduit for the client, 
relaying information to the client’s guidance teacher that could then be dissimulated more 
widely to the teaching staff. Similarly, whilst this counsellor felt that she did not want to be told 
everything about a client by the guidance staff, she also acknowledged that there might be 
times when it would be useful to know certain details about the clients, such as the presence 
of a neuropsychological condition. As with the guidance coordinators, then, this counsellor 
acknowledged the importance of agreeing together levels of confidentiality that would best 
benefit the pupils involved: ensuring that the pupils felt as safe as possible to talk about their 
issues, whilst at the same time maximising the positive impact that involved adults could 
have. Furthermore, for this counsellor, this dialogue was essential because each school was 
unique, with ‘its own culture, its own everything.’ Hence, it could not be assumed that 
protocols established at one school would be appropriate for another school environment.  
Self-referrals 
In terms of other areas in which the Project could be developed, one of the counsellors talked 
about exploring ways of increasing the numbers of self-referrals. 
 
Summary of findings 
 
• Overall, the counsellors felt that the counselling service had had a positive impact on the 
pupils involved 
• In terms of future developments, the counsellors commented on the need for more 
communications between counsellors and guidance staff, earlier establishment of protocols, 
and development of the self-referral component of the services 
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SCHOOL-WIDE QUESTIONNAIRE 
The school-wide questionnaire was distributed to 457 pupils across the three schools, 454 of 
whom (99.3%) completed it. Of these, 194 were from School A, 154 were from School C and 
106 were from School B. Two hundred and fourteen of the respondents stated that they were 
female (47.1%), 226 stated that they were male (49.8%), and fourteen (3.1%) did not answer 
this question or gave a spoilt response. School years of respondents are given in table four, 
and ethnic origin is given in table five. 
 
 
Table 4: School years of respondents 
 Frequency % 
S1 83 18.3 
S2 69 15.2 
S3 79 17.4 
S4 135 29.7 
S5 53 11.7 
S6 28 6.2 
Missing/spoilt 7 1.5 
 
 
Table 5: Ethnic origin of respondents 
 Frequency % 
Indian 7 1.5 
Pakistani 12 2.6 
Bangladeshi 6 1.3 
Chinese 4 0.9 
Asian other 0 0 
Caribbean 3 0.7 
African 1 0.2 
Black other 1 0.2 
Scottish 356 78.4 
Irish 7 1.5 
British other 18 4.0 
White other 12 2.6 
Mixed background 7 1.5 
Other 2 0.4 
Missing/spoilt 18 4.0 
 
 
  
Awareness of counselling 
Overall, 259 pupils (57%) said that they were aware of the counselling service in their school, 
192 pupils (43%) said that they were not, and 3 pupils gave missing or spoilt responses to this 
question.  
 
A three way analysis of variance using sex, school and year as fixed factors found significant 
differences in awareness of the service across schools (p < 0.01), sex (p < 0.01) and year (p 
< 0.05), as well as a significant school by year interaction (p < 0.01). Post hoc tests16 found 
                                                     
16
 Post-hoc tests are a means of identifying the specific groups or interactions between which significant differences 
exist, once a more general level of significant difference has been found. For the present analysis, the Tukey HSD 
test was used. 
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that pupils at School B were significantly more aware of the existence of the counselling 
service than pupils at either School C or School A, with 75%, 58% and 48% of the pupils 
saying that they were aware of the service, respectively. However, an analysis of the 
significant school by year interaction suggests that this is only the case from S3 onwards, with 
first year pupils at School A actually more aware of the counselling service than either first 
year pupils at School C or School A. With respect to school year, no consistent trend in the 
data was found. In terms of sex, 62% of females were aware of the service, compared with 
53% of males.  
Knowledge about counselling 
Overall, the modal average response to the question, ‘How much would you say you know 
about counselling?’ was ‘A little’ (see figure 17) with a mean average of 1.02 (very slightly 
above the ‘A little’ marker). 
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Figure 17: Responses to the question: ‘How much would you say you know about 
counselling?’ 
 
A three way analysis of variance using sex, school and year as fixed factors found significant 
differences in awareness of the service across sex (p < 0.01) and year (p < 0.05), with pupils 
in the sixth year rating themselves as knowing significantly more about counselling than 
pupils in the fifth years, and females rating themselves as significantly more knowledgeable 
about counselling (mean = 1.13) than males (mean = 0.90). A significant sex and year 
interaction was also found (p < 0.05), with females in the sixth year rating themselves as 
having a particularly higher knowledge of counselling than males in the equivalent year.  
Willingness to talk to a counsellor 
Figure 18 presents the overall results to the question, ‘If you had a problem that you wanted 
to talk to someone about, would you see the counsellor in your school?’ As can be seen, the 
modal response here is ‘No, probably not,’ with a mean of 1.08 (just slightly above the ‘No, 
probably not’ anchor); and 77 percent of respondents saying that they probably or definitely 
wouldn’t be willing to talk to a counsellor. A three way analysis of variance using sex, school 
and year as fixed factors found significant differences in willingness to use the service across 
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school (p < 0.05) and year (p < 0.01), but not sex. Post-hoc tests show that pupils at School B 
were significantly more willing to see a counsellor than pupils at either School A (p < 0.05) or 
School C (p < 0.01). No clear trends emerged over school year.  
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Figure 18: Willingness to talk to a counsellor 
 
Perceived value of a counselling service 
Figure 19 presents total responses for the question: ‘Overall, on a scale of 0 to 10, how 
important do you judge it to be to have a school counsellor?’ The modal response here is 5 
with a mean of 6.08 and a median score of 7.  
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Figure 19: Pupils’ ratings of the overall importance of having a school counsellor 
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A three way analysis of variance using sex, school and year as fixed factors found significant 
differences in ratings of the overall importance of having a counselling service across sex (p < 
0.01), with females scoring significantly higher on this item than males (female mean = 6.59, 
male mean = 5.65). A significant year by school interaction also exists (p < 0.01), which is 
somewhat similar to the interaction regarding awareness of counselling, with younger pupils 
at School A holding more positive attitudes towards counselling than the equivalent pupils at 
School C and School B, but this trend reversed for older pupils. As might be expected, a 
significant positive correlation also existed between ratings of overall importance of the 
counselling service and awareness of counselling ( = 0.16, p < 0.01), knowledge of 
counselling ( = 0.23, p < 0.01), and willingness to use the service ( = 0.30, p < 0.01).  
Qualitative results 
Three hundred and ten pupils (68%) commented on why they had chosen to rate the 
importance of the counselling service in the way that they had done.  
 
197 pupils (43% of total respondents) gave a response that indicated a positive attitude 
towards a counselling service in their school. For example:  
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Some responses demonstrated clearly the level of importance attached by pupils to the 
school counselling service: 
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Thirty-two of the pupils (7%) who answered this question gave a response that indicated a 
negative attitude towards a counselling service in their school. Reasons for this negativity 
were varied and diverse: 
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Some of the responses negative to the idea of a school counselling service demonstrate the 
misperception of some pupils that the counselling service was run by school teachers:  
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Also evident were the concerns of pupils that the service might be abused: 
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Forty-three pupils (9%) gave a response indicating either an ambivalent or highly polarised 
attitude towards a counselling service in their school:  
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Twenty-seven pupils (6%) indicated that they felt that the service, should it be provided, would 
not be effectively utilised: 
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The most common reason given for this perception was the belief that pupils would utilise 
other means of support, frequently friends, parents, or a member of the school guidance staff: 
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Eighteen of the pupils (4%) gave a response guided by the feeling that a counselling service 
was unimportant, as it would have no perceived use for them personally: 
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Perceptions of what a counsellor does, and hopes for what a counsellor might do 
Figure 20 presents the results from the two questions: ‘To what extent do you imagine that 
the counsellor in your school does the following things’: and ‘If you were to see the counsellor 
in your school, to what extent might you want the following things from them?’ These are 
ranked in order of how much pupils would want these things from a counsellor: from the 
highest ‘A listening ear’ (mean = 2.74), to the lowest, ‘To be asked lots of questions’ (mean = 
1.22).  
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Figure 20: What pupils would want from a counsellor, and what they imagine they 
would get 
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A repeated measures multivariate analysis using sex, school and year as fixed factors found 
significant overall differences between what pupils would expect and what pupils would want 
from a counsellor (p < 0.01). Univariate tests show that, on the three items: ‘To be asked lots 
of questions,’ ‘Help in understanding more about yourself and your problems,’ and 
‘Suggestions for why you feel and behave in the way you do,’ pupils expected these things to 
happen significantly more than they wanted them to happen (p < 0.01). 
 
No significant interactions were found between sex, school and school year, and the want vs. 
expect dimension, suggesting that these factors did not affect the discrepancy between what 
pupils wanted from counselling and what they expected to happen. However, a significant 
difference did exist between the sexes in terms of what they overall wanted and expected 
from counselling (p < 0.01), with females scoring significantly higher on six of the seven pairs. 
This can be seen more clearly in figure 21, which presents comparative data just for what 
males and females would want from seeing a counsellor.  
 
0
0.5
1
1.5
2
2.5
3
M
e
a
n
Listening
 ear
Advice
Things
 off
 chest
Self
-understanding
Suggested
 reasons
Problem
-solving
 skills
Q
uestions
Male
Female
 
Figure 21: What respondents want from counselling by sex 
 
Inhibiting factors 
Table six presents mean responses to the question, ‘If you had a problem that you wanted to 
talk to someone about, to what extent might the following things put you off seeing the 
counsellor in your school,’ ranked in descending order. Here, it can be seen that the main 
reason why pupils might not talk to the counsellor if they had a problem is because they felt 
there were other people they could talk to. After this, the other five top inhibiting factors were: 
‘Not wanting to talk to a stranger,’ ‘Worrying that other pupils might find out what you say to 
the counsellor,’ ‘Believing that you should be able to sort out your problems on your own,’ and 
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‘Worrying that other pupils might find out that you are going.’ With respect to the possibility of 
others finding out that the pupil was going to counselling and what he or she was saying, 
pupils had most concerns about other pupils obtaining this information, then 
parents/guardians, then teachers.  
 
 
Table 6: Factors that would inhibit pupils from seeing a counsellor  
 Male Female 
Rk Factor 
Overall 
Mean Mean Rk Mean Rk 
1 Feeling that there are other people you could talk 
to 
2.13 2.06 1 2.20 1 
2 Not wanting to talk to a stranger 1.87 1.82 3 1.93 4 
3 Worrying that other pupils might find out what you 
say to the counsellor 
1.86 1.69 4 2.05** 2 
4 Believing that you should be able to sort out your 
problems on your own 
1.80 1.85 2 1.74 9 
5 Worrying that other pupils might find out that you 
are going 
1.71 1.55 6 1.88 6 
6 Embarrassment about talking about your problems 1.69 1.45 8 1.94** 3 
7 Not knowing what the counsellor does 1.62 1.56 5 1.68 11 
8 Worrying that your parents/guardians might find 
out what you say to the counsellor 
1.57 1.26 12 1.90** 5 
9 Not knowing how to contact the counsellor 1.56 1.50 7 1.63 14 
10 Not wanting to admit that you have problems 1.53 1.43 9 1.64 13 
11= Worrying that teachers might find out what you 
say to the counsellor 
1.50 1.19 14= 1.84** 7 
12 Worrying that it will be upsetting talking about your 
problems 
1.49 1.21 13 1.81* 8 
13 Believing that your problems are not important 
enough 
1.45 1.33 10 1.58* 16 
14 Worrying that, if other pupils found out, they would 
tease or bully you 
1.43 1.18 16 1.69* 10 
15 Worrying that your parents/guardians might find 
out that you are going  
1.39 1.13 17 1.67** 12 
15= Worrying that counselling will make things worse 1.39 1.19 14= 1.61 15 
17 Feeling that an adult would not be able to help you 1.38 1.27 11 1.49 17 
18 Worrying that teachers might find out that you are 
going 
1.21 1.00 19 1.43** 18 
19 Believing that it is ‘weak’ to need counselling 0.99 1.03 18 0.96 19 
20 Believing that you have to be ‘crazy’, ‘mad’ or 
‘mentally ill’ to need counselling 
0.92 0.90 20 0.95 20 
21 Not wanting to miss classes 0.89 0.87 21 0.91 21 
(*p < 0.05, **p < 0.01) 
‘Rk’ = rank 
 
 
A multivariate analysis of variance using school, year and sex as fixed factors found 
significant differences across sex (p < 0.01), with females rating the inhibitory factors more 
highly than males. Univariate tests found these differences to be significant on a number of 
items (see table four). In particular, female respondents were more concerned about others 
knowing that they were seeing a counsellor and finding out what they said – with respect to 
parents, pupils and teachers – and also about feeling embarrassed and upset by the 
counselling. These differences can also be seen in table four by comparing the ranking (rk) of 
males’ and females’ mean responses to each of the items. What such a ranking reveals is 
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that male respondents, relative to other concerns, felt that they should be able to sort out their 
problems on their own more strongly than females (ranked second as opposed to ninth), were 
less keen to admit that they have problems, and were more put off by a lack of knowledge 
about the counselling service.  
Qualitative responses 
Two hundred and ninety-four of the respondents who completed the questionnaire (64%) 
gave responses to question three that indicated reasons why they might not be willing to talk 
to a counsellor. Respondents completed this open question prior to responding to question 
six, and therefore were not primed by the fixed response categories above. Nevertheless, 
many of the responses given fall into the pre-defined categories, and prove a useful means of 
triangulating the quantitative findings. All categories are listed in descending order of 
frequency.  
 
One hundred and sixteen pupils (25% of total respondents) stated that they would talk to 
someone else: 
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These responses frequently identified the confidante of choice to be a friend or parent: 
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Twenty-three percent of these also made reference to using their school guidance staff as a 
means of support: 
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One hundred and five pupils (23%) indicated that they would not want to talk to a stranger: 
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Thirty of the respondents (7%) stated that they preferred to deal with problems by 
themselves:  
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This latter category includes comments where it is not possible to identify whether the 
respondents preferred to deal with problems by themselves due to the belief that they ought 
to be able to, as with the pre-given response, or simply that they felt capable of doing so 
without assistance.  
 
Fifteen of the respondents (3%) said that they did not know how to contact the counselling 
service.  
 
Fourteen respondents (3%) wrote that they were inhibited by not knowing what the counsellor 
did: 
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Thirteen respondents (3%) felt that they would feel embarrassed talking about their problems: 
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Twelve of the respondents (3%) stated fears related to trust and confidentiality in accessing 
the school counselling service, but did not directly identify such fears as being related either 
to a parent, peer or teacher finding out, as within pre-given categories: 
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Eleven of the respondents (2%) said that they had previously not utilised the school 
counselling service as they had not known about it: 
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Nine pupils (2%) stated a lack of confidence in the ability of either counselling, or the service, 
to help:  
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Eight pupils (2%) stated that they had concerns that someone non-specified would find out 
that they were attending counselling: 
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All other responses were given by seven or less pupils (>1% of total respondents) and could 
be coded into the following categories: a teacher would know where they were going; worries 
about being bullied or teased; concerns about the problem not being important enough; 
worries that the counselling might make the problem worse; fears that other pupils would find 
out; concerns that a teacher might find out what they said to the counsellor; not wanting to 
miss classes; and a feeling that they ought to be able to sort out their problems on their own.  
 
Sixteen responses (4%) were categorised under miscellaneous. 
Facilitative factors 
With respect to the question: ‘If you had a problem that you wanted to talk to someone about, 
to what extent might the following things make it more likely that you would go to see a 
counsellor?’ mean responses to the pre-given fixed responses were all relatively high. The 
mean for ‘Being reassured that the counselling is confidential’ was 2.16; the mean for ‘Being 
able to contact the counsellor directly, without having to tell a teacher’ was 2.34; and the 
mean for ‘Being able to see the counsellor on a drop-in basis’ was 2.20. Descriptively, these 
responses are slightly higher than the marker for ‘A moderate amount,’ and towards the 
marker for ‘Quite a lot.’ A multivariate analysis of variance using school, year and sex as fixed 
factors found no significant differences. 
Qualitative responses 
Ninety-six pupils (21%) gave open responses that could be coded as factors that would 
facilitate their attendance at the counselling service. In a minority of instances, these could be 
coded under the fixed responses given above.  
 
Ten of the pupils (2% of total respondents) gave answers that could be coded under ‘Being 
reassured that the counselling service is confidential’: 
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For ‘being able to contact the counsellor directly,’ and ‘being able to see the counsellor on a 
drop-in basis’, two responses each could be coded under these categories.  
 
From the open responses, several other ‘facilitating factor’ categories emerged that had not 
been given on the original questionnaire. Foremost amongst these, with 34 responses (7%), 
was the suggestion that the counselling service should be more adequately promoted:  
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Seventeen respondents (4%) requested changes to the physical accessibility of the service:  
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Twelve respondents (3%) requested changes to the image of the service with a view to the 
school counselling service becoming perceived as more friendly/welcoming:  
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Ten respondents (2%) stated that bribery would provide adequate incentive to access the 
service:  
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Alternatively, conventionally physically attractive counselling staff were sought: 
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Four respondents (<1%) gave responses which requested some form of compulsory 
counselling or counselling as standard service, for which they did not need to directly request 
access to:  
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Fifteen respondents (3%) suggested miscellaneous means of improving the counselling 
service. 
Preferred sex of counsellor 
Table six presents responses to the question, ‘If you were to see a counsellor in your school, 
which kind of counsellor would you rather see?’ This shows that 9.1% of the total respondents 
would rather see a male counsellor, 51.6% would rather see a female counsellor, and 39.3% 
would see either a male or female counsellor.  
 
 
Table 7: Preferences for sex of counsellor by sex 
Count
6 34 40
60 112 172
147 79 226
213 225 438
a male counsellor
either a male or a
female counsellor
a female counsellor
preferred
gender
Total
female male
gender
Total
 
 
 
Chi-squared tests show that a significant difference exists here across sex of participant (p < 
0.01), with female respondents showing a particular preference for a female counsellor. Sixty-
nine percent of females said that they would rather see a female counsellor compared with 
35.1% of males; 15.1% of males said that they would rather see a male counsellor compared 
with just 2.8% of females; and 49.8% of males said that they would see a male or female 
counsellor, compared with 28.2% of females. 
Location of counselling 
Figure 22 presents the responses to the question, ‘If you were to see a counsellor, would you 
rather they were based at your school or outside (for instance, at a youth centre or doctor’s 
surgery?’. This shows a modal and median response of, ‘At the school, probably,’ with 73.4% 
of the respondents stating a preference for seeing a counsellor at the school. A three-way 
analysis of variance using school, year and sex as fixed factors found no significant 
differences across these variables.  
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Figure 22: Preference for location of counselling 
 
Individual or group counselling 
Figure 23 presents the responses for the question, ‘If you were to see a counsellor, would you 
rather see them on your own, or as part of a small group?’ This shows a modal response of 
‘On my own, definitely’ and a median response of ‘On my own, probably,’ with 86% of the 
respondents stating a preference for one-to-one counselling. A three-way analysis of variance 
using school, year and sex as fixed factors found significant differences across year (p < 
0.01), with older pupils showing a particular preference for seeing a counsellor on their own. 
However, the mean rating of S1 pupils on this item, 0.94, shows a preference for one-to-one 
work that is still somewhat greater than the marker for 1: ‘On my own, probably.’  
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Figure 23: Preferences for format of counselling 
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Ethnicity 
To explore the possible relationship between responses and ethnic origin, respondents were 
divided into those who had indicated white ethnic origins (‘Scottish,’ ‘Irish,’ ‘British other’ and 
‘White other’ (n = 393)), those who indicated non-British ethnic origins (‘Indian,’ ‘Pakistani,’ 
‘Bangladeshi,’ ‘Chinese,’ ‘Asian other,’ ‘Caribbean,’ ‘African,’ ‘Black other’ (n = 34)), and those 
whose ethnic origin, in terms of British or non-British, was indeterminate (‘Mixed background,’ 
‘Other’ (n = 9)).  
 
T-tests were then conducted on all items to compare the responses of pupils with British, and 
non-British, ethic origins. This found that pupils with non-British ethnic origins, in contrast to 
pupils with British ethnic origins, were significantly:  
• less likely to imagine that a counsellor provides a listening ear, gives advice, helps 
pupils gets things off their chest, and suggests reasons for why they feel and behave 
in the way they do (p < 0.05); 
• less likely to want from a counsellor new coping and problem-solving skills and help 
getting things off their chest (p < 0.05); 
• more likely to want to see a counsellor at school as opposed to outside (p < 0.05). 
All other comparisons were non-significant. It should be borne in mind, however, that given 
the number of contrasts being carried out here, one would expect a few to emerge as 
significant by chance alone. Hence, the above findings must be treated with caution.  
 
Summary of findings 
 
• Fifty-seven percent of the respondents said that they were aware of the counselling service 
in their school, with females stating significantly higher levels of awareness than males 
• On average, respondents rated themselves as knowing ‘a little’ about counselling, with 
females rating themselves as significantly more knowledgeable than males 
• Seventy-seven percent of the respondents said that, if they had a problem that they wanted 
to talk to someone about, they probably or definitely wouldn’t talk to a counsellor 
• On a zero to ten scale, clients gave the counselling service a mean rating of 6.08 in terms of 
importance 
• In terms of what pupils might want from a counselling service, ‘a listening ear’ was rated 
most highly, closely followed by ‘advice’  
• Pupils’ expectations that they would be asked lots of questions by the counsellor was much 
higher than their desire for this form of interaction 
• The most common factors that pupils said would inhibit them from seeing a counsellor were 
a feeling that there were other people that they could talk to and not wanting to talk to a 
stranger; concerns about confidentiality – particularly with regard to other pupils – were also 
highly ranked, and particularly by females 
• In terms of what might make pupils more likely to attend counselling, reassurances about 
confidentiality, an ability to contact the counsellor directly, the existence of a drop-in service, 
and greater promotion of the service were all rated highly by respondents 
• Both male and female respondents – though particularly female respondents – expressed a 
preference for seeing a female counsellor 
• Almost three-quarters of the respondents expressed a preference for seeing a counsellor at 
the school 
• Almost ninety percent of the respondents expressed a preference for one-to-one counselling 
over group counselling 
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DISCUSSION 
In this final part of the report, findings from different elements of the evaluation will be brought 
together to reach some more general conclusions.  
Overall helpfulness 
If the primary criterion of success for the counselling Project was whether or not the pupils, 
themselves, found the service helpful, then the overwhelming finding of this evaluation is that 
the counselling Project was a great success. Seventy-four percent of participants on the post-
counselling satisfaction questionnaires said that the counselling service had helped them 
either a lot or quite a lot; 88 percent of participants said that they were either very satisfied or 
satisfied with the service; 91 percent of participants said that they would definitely or probably 
use the counselling service again; and 85 percent said that they would definitely or probably 
recommend the counselling service again. Here, it should be noted that strongly positive 
responses to satisfaction questionnaires are by no means uncommon – as McLeod (2003, 
p.122) writes, ‘Clients who complete satisfaction questionnaires tend to give uniformly positive 
ratings’ – but the fact that these findings are supported by the data from the interviews, in 
which almost eighty percent of participants said that they were either predominantly or wholly 
satisfied with the counselling service, supports their credibility.  
 
If a second criterion of success was whether or not the counselling service had increased 
pupils’ feelings of well-being then there is also evidence to suggest that this is the case. 
Findings from the Teen-CORE psychometric evaluation show that there were significant 
decreases in levels of psychological distress from pre- to post-counselling, and that this is 
particularly marked on key indicators, such as levels of unhappiness. At the same time, it is 
important to note that only around 30 percent of the pupils taking part in the service could be 
said to show a ‘reliable’ decrease in levels of psychological distress. Given that this figure is 
within the national norms, it suggests that this relatively low percentage is a feature of 
counselling with young people per se, rather than a feature of the present service, but it does 
raise the question of why these percentages tend to be lower than in counselling with adults. 
One possibility here is that young people tend to be less consistent in the responses that they 
give to psychometric tests (Barkham, 2004, personal communication), such that establishing 
reliable levels of change may be more difficult. More research, however, is needed here, and 
it may be that tests and measures for young people will need to be modified to take account 
of this greater variation. 
 
Even if one were to question both the value of the psychometric data and of the interviews, on 
the grounds that those clients who were willing to be interviewed were probably more 
positively predisposed towards the counselling service, there is still the finding that guidance 
teachers rated the counselling service as overwhelmingly helpful to their pupils who had taken 
part, with an overall average rating of 7.79 on a one to ten scale. Given that this survey 
reflects the views of all guidance teachers, it is perhaps the strongest evidence that the 
counselling service did, indeed, prove helpful to those pupils involved.  
Importance of having a counselling service 
Data from a range of sources indicates that staff and pupils within the schools generally 
believe that it is important to have a counselling service in their establishment. Mean ratings 
on a one to ten scale of importance were 8.64 for clients, 7.47 for teachers (from a pre-
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evaluation survey of a sample of teachers across the three schools) and 6.08 for pupils in 
general. Qualitative responses from these sources also indicate a predominantly positive 
attitude towards having a counselling service in their schools; although it should be noted that 
a significant minority of both pupils and teachers (again, from the pre-evaluation survey) 
expressed strongly negative attitudes towards the existence of a counselling service in their 
school. It is also interesting to note that pupils, on average, were actually less positive 
towards the counselling service than teachers. To some extent, however, what the research 
shows is that this negative attitude towards counselling is linked to a limited knowledge of 
what counselling is, and there is clear evidence from the cross-school questionnaire, as well 
as the interviews with clients, that myths and rumours about the counselling service abound. 
With more knowledge dispersed about the actual nature of counselling, it seems likely that 
these unfavourable attitudes would be attenuated.  
Demand for the service 
Open-ended responses on the guidance teacher, satisfaction and school-wide questionnaires 
indicate that many staff and pupils in the schools believed that the counsellor should be 
available for more time across more days. Whilst at one of the schools, however, the demand 
for counselling far exceeded supply, at the other two schools, demand and supply were 
relatively well-matched, particularly once the counsellors’ involvements at the schools rose to 
one and a half days per week. It is important to note here, however, that this matching arose 
under conditions in which only a small number of pupils were directly referring themselves to 
the counselling service. Hence, were the self-referral component of the service adequately 
developed (see below), it seems likely that the demand for the counsellor would substantially 
exceed one and a half days per week, though it is also probable that the exact level of 
demand would vary greatly across schools. 
 
Recommendation: Within the inevitable financial constraints, consideration should be given to 
maintaining – and where possible, extending – the Counselling in Schools Project, primarily in 
its current format. 
System of referral 
Interviews with clients, counsellors and guidance coordinators suggest that all parties were 
generally happy with the nature of the referral system, although, in one of the schools, the 
extent of the waiting list was clearly problematic for both guidance teachers and potential 
clients for much of the Project.  
 
The success of the system of referral is also indicated in the relatively low number of missed 
sessions: just 18 percent of sessions not attended; and it seems likely that many of these time 
slots would have been filled by other referrals.  
 
From the client records, it is also evident that a system of self-referral has yet to become a 
major source of entry into the counselling service, with only around four percent of clients 
coming in solely through this route. To some extent, this seems to have been deliberate, 
given the limited amount of counsellor availability and concerns that the counselling service 
would be swamped with self-referrals as well as referrals through guidance. However, from 
the cross-school questionnaire, there is evidence that many pupils would value an opportunity 
to be able to contact the counsellor directly – the most endorsed of the facilitative items, with 
30 percent of participants saying that this would make it ‘a lot’ more likely that they would go 
to see a counsellor – and it seems likely that some pupils in need of counselling may not 
access the service if it requires them to go through a guidance teacher.  
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Recommendation: Explicit consideration needs to be given to establishing and developing the 
self-referral component of the counselling service. 
Onward referral 
Despite concerns at the inception of the Project that counsellors might refer on inappropriately 
causing even greater pressures to existing resources, there was no evidence that this was the 
case. Just six percent of clients were referred on to another agency – and this includes 
onward referrals by the school and GPs whilst the pupil was attending counselling – and no 
concerns were raised by guidance teachers with respect to this area. Unfortunately, as 
interview or questionnaire studies were not carried out with external agencies such as 
psychiatric services, it is not possible to validate this finding from the external perspective. 
Undertaking such research, therefore, would be useful in subsequent evaluations; and not 
only to see whether the existence of a counselling in schools project increased pressures, but 
also to see whether it might have actually reduced demands on external services.  
Confidentiality 
In general, the evidence from a variety of sources suggests that, for some clients – both 
actual and potential – confidentiality was not a key concern regarding counselling. Around a 
quarter of the clients interviewed, for instance, said that confidentiality wasn’t particularly 
important to them; and less than five percent of pupils in the cross-school questionnaire 
spontaneously mentioned confidentiality issues when explaining why they would or would not 
see a counsellor. On the other hand, a large proportion of actual (around 63% of those 
interviewed) and potential clients indicated that confidentiality was important to them; and 
from the interviews, cross-school questionnaires, and satisfaction questionnaires, it was 
evident that, for some, it was absolutely critical to their use of, and ability to benefit from, the 
counselling service. Indeed, it is interesting to note that, in the two cases where pupils rated 
themselves as ‘dissatisfied’ and ‘very dissatisfied’ with the counselling service, it was due to 
feeling that their confidences had been betrayed. From the cross-school questionnaire, it was 
also evident that reassurances that the counselling was confidential would make many pupils 
more likely to use the counselling service.  
 
In this evaluation, confidentiality was not examined as a unitary concern, but in terms of 
‘confidentiality towards pupils,’ ‘confidentiality towards teachers’ and ‘confidentiality towards 
parents,’ and this provided a deeper insight into the attitudes towards confidentiality of 
potential and actual service users. 
 
Surprisingly, perhaps, the evidence from both the interviews with clients and the cross-school 
questionnaire was that actual and potential clients were most concerned that other pupils 
would find out what they had said to the counsellor – and, to a slightly lesser extent, that they 
were attending counselling at all. Whilst it was clear from the interviews that, in many cases, 
clients had told their close friends that they were attending counselling; just under eighty 
percent made it clear that they would want to keep things private from a wider circle of pupils, 
for fear of rumours being spread or becoming the target of gossip.  
 
Recommendation: On-going efforts need to be made to ensure that, as far as possible, pupils’ 
attendance at the counselling service is always kept private from other pupils: for instance, by 
ensuring that counselling rooms do not open on to main school thoroughfares, and that 
teachers are sensitive to this matter in releasing pupils from class for counselling 
appointments. 
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In contrast to other pupils, the evidence from both the interviews with clients and the cross-
school questionnaire suggest that clients – both actual and potential – are least concerned 
that other teachers will find out about the things they say to their counsellor, as well as the 
fact that they are attending counselling. In particular, many of the clients interviewed said that 
they had few concerns about their guidance teachers knowing what they were saying to their 
counsellors, and expressed high levels of trust in these members of the school staff. At the 
same time, around a third of the clients interviewed said that it was important, or very 
important, that the things they say in counselling were kept confidential from their teachers, 
and around 27 percent of the participants to the cross-school questionnaire said that worries 
about teachers finding out what they say to a counsellor would put them off seeing the 
counsellor ‘a lot’ or ‘quite a lot.’ (In a future study of this type, it would be interesting to 
distinguish between ‘teachers’ and ‘guidance teachers’, to establish the degree of differences 
in feelings towards these members of school staff). Overall, then, the data seem to indicate 
that some clients have concerns about teachers finding out what they say to the counsellor, 
but that this is not, in general, a primary concern. Perhaps this relates to the fact that, in most 
cases, pupils are not coming to the counselling service with school-related concerns, such 
that there is less anxiety about teachers finding out about the things that they have said. 
 
With respect to parents/carers, it would also seem evident that many of the users of the 
counselling service were happy for them to know what they were saying in counselling (just 
over half of the interviewees); and, in the vast majority of cases, where awareness could be 
established, parents/carers did seem to know that their children were attending counselling. 
On the other hand, what was also evident was that, for some clients, it was absolutely critical 
that their parents were not aware that they were attending counselling or what was being 
said; and, in twenty percent of cases, it seems that these pupils would not have attended 
counselling if parental permission had been sought. Interestingly, perhaps, the reason for this 
was rarely that they had ‘dark secrets’ to hide or were worried that they would be punished by 
their parents/carers if they found out what they were saying. Rather, the primary concerns 
were about not wanting to be asked lots of questions, and also wanting to feel that they had 
entered counselling of their own free will. With respect to confidentiality towards parents, 
another interesting finding that emerged from both the client and counsellor interviews was 
that, for many pupils, the main issue was of not wanting to increase the parents’ levels of 
stress and anxiety. Here, then, seems to be a genuine concern for the well-being of parents 
or carers. 
 
Recommendation: A referral system should continue to operate in which parents/carers are 
not routinely informed of their child’s attendance at counselling, although counsellors should 
continue to explore this possibility with the pupil involved. 
Location 
Findings from the in-depth interviews suggest clients have a strong preference for counselling 
within a school setting, with over fifty percent expressing a preference for this arrangement, 
and none expressing a preference for an out of school counselling service. To a great extent, 
the fact that these were clients who attended an in-school counselling service suggests that 
these results may be biased; but the finding that almost three-quarters of participants in the 
more representative school-wide survey expressed a preference for an in-school counselling 
strongly indicates that pupils do prefer this arrangement, and would be more likely to use this 
form of service.  
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Recommendation: The counselling service should continue to be located within a school 
context. 
Individual or group counselling 
Findings from the in-depth interviews suggest clients have a strong preference for one-to-one 
counselling, with over sixty percent expressing a preference for this arrangement, and none 
expressing an overall preference for a group format. Again, these findings could partially be 
accounted for by the fact that these were clients who had, indeed, agreed to undertake one-
to-one counselling; but more robust evidence comes from the cross-school questionnaires, 
with almost nine out of ten participants expressing a preference for an individual format. 
Whilst this does not rule out the value of group counselling or group work for some pupils – 
and, indeed, some of the interviewees could see the positive benefits of such a format – it 
suggests that the main interest for pupils is in meeting the counsellor in a one-to-one manner.  
 
Recommendation: The central hub of the counselling service should continue to be one-to-
one counselling. 
Sex of counsellor 
Interviewees were not asked how they felt about working with a female counsellor; but the 
evidence from the cross-school questionnaire suggest that, overall, there is a preference for 
female counsellors, with both male and female participants saying that they would rather work 
with a female counsellor.  
Therapeutic approach 
One of the questions that the findings from this evaluation throw some light on is the 
appropriateness and effectiveness of working with school pupils in a predominantly person-
centred way. 
 
Whilst, from these findings, no comparisons of levels of satisfaction and outcome are possible 
with other therapeutic modalities, it would seem that many of the aspects of the counselling 
that the clients found helpful were integral to a person-centred way of working. In particular, 
from both the satisfaction questionnaires and the interviews, it was evident that having an 
opportunity to talk and be listened to – above all else – was the thing that clients valued most 
of all. Perhaps more significantly, the fact that a ‘listening ear’ was rated by pupils across the 
schools as the thing they would most want from counselling suggests that a person-centred, 
relatively non-directive approach to interpersonal helping is highly desired by this particular 
client group. Other findings support this conclusion: for instance, that clients and other pupils 
valued an opportunity to ‘get things off their chest,’ to feel understood and accepted and, in 
some cases, to find answers for themselves. The fact that pupils in the cross-school 
questionnaire wanted to be asked lots of questions much less than they expected this to 
happen also suggest that there was a general preference for less intrusive forms of therapy.  
 
On the other hand, perhaps one of the most surprising findings of this study was how much 
the clients valued the suggestions and advice that they felt that they received from their 
counsellor – albeit person-centred – as well as the exercises that were probably only a minor 
element of their counselling sessions. Moreover, the fact that ‘advice’ was rated second by 
the pupils across the schools as the thing they would most want from a counsellor suggests 
that there is a strong desire amongst these young people for some guidance through the 
maze of family, school and life. Furthermore, where criticisms were levelled against the 
counselling in the interviews and satisfaction questionnaires, it was primarily due to a lack of 
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input on behalf of the counsellors. All this suggests that many clients do want, and find useful, 
guidance, direction and suggestions from the counsellor – although it was also clear from the 
interviews that suggestions, as opposed to instructions, were what was required. 
 
Somewhat less consistent with a more ‘classical,’ client-centred understanding of therapy was 
also the fact that, in terms of positive therapeutic outcomes, the clients tended to emphasise 
changes at the specifically behavioural level. By contrast, there was somewhat less emphasis 
on insight or self-acceptance as meaningful and significant outcomes of the counselling 
process, with only around a fifth of interviewees mentioning self-understanding as a key 
outcome of their counselling. In the satisfaction questionnaires too, only about five percent of 
the participants said that the counselling had helped them by increasing their self-awareness, 
whilst almost a quarter spoke of particular behavioural improvements, such as not having 
punishments or being less cheeky.  
 
Recommendation: The counselling service should continue to be based upon a person-
centred model of counselling with an emphasis on the counsellor’s flexibility, openness and 
responsiveness to the individual client’s needs.  
Communication between counsellors and guidance staff 
Whilst levels of satisfaction with the communication between counsellor and guidance staff 
improved over the period of the Project, it seems clear that this was one of the biggest 
challenges that the Project faced. Over half of the guidance teachers in the 2002-3 survey 
commented on the need for greater communication between counsellors and guidance staff, 
as did two of the principle guidance coordinators. The main issue here was of guidance 
teachers and coordinators feeling that they were receiving insufficient levels of feedback from 
the counsellors; and, to a lesser extent, wanting to provide the counsellors with more 
information about the pupils to help them in their work.  
 
The question of what constitutes appropriate levels of feedback between counsellors and 
guidance teachers, given both the needs of the school and the requirements of confidentiality, 
is beyond the scope of this evaluation. What can be said here, however, is that, in the main, 
clients coming into counselling did not seem particularly concerned that their teachers – and 
particularly their guidance teachers – were aware of what they were discussing with the 
counsellor. Indeed, none of the nineteen interviewees expressed a strong concern that their 
guidance teacher would find out what they were talking about.  
 
What would seem most important, though, is that there is a higher level of consultation and 
discussion between the counselling service and guidance staff at the commencement of the 
Project, to ensure that there are clear and transparent protocols and guidelines for 
communication and disclosure once the counselling begins. This was a point raised by both 
counsellors and guidance coordinators. In particular, the kinds of issues that it would seem 
useful for counsellors and guidance staff to discuss and agree in more detail would include:  
• the kind, and level, of information that it is appropriate for the counsellor to disclose 
to the guidance staff about the pupil, for instance: 
• whether or not the referral is appropriate,  
• whether or not the pupil is still attending counselling,  
• who the pupil might have been referred on to,  
• the number of sessions the pupil has had,  
• the general kind of progress the pupil is making in counselling,  
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• any information that the pupil has explicitly asked the counsellor to convey 
to the guidance staff; 
• who the counsellor would normally disclose information to (e.g. the guidance 
coordinator or the specific guidance teacher); 
• the circumstances under which it might become appropriate, or necessary, for the 
counsellor to disclose to the guidance staff more details about the pupils’ difficulties, 
or the levels of difficulty that they are facing; and how they will attempt do this in 
collaboration with the pupil;  
• the kind, and level, of information that the guidance staff will disclose to the 
counsellors about the pupil; 
• practicalities of how referrals will take place, how pupils will leave their classes, and 
what kind of complaints procedure is in place; 
• the criteria that would make a pupil an appropriate referral for counselling; 
• the extent to which the counsellor will give the school feedback on more general, 
school-wide issues; 
• the extent to which the counsellor will be seen, and be presented to pupils, as an 
integrated member of the school community; 
• the extent to which the counsellor will be involved in school-based, extra-counselling 
activities.  
 
Recommendation: For future implementations, clearly defined protocols should be discussed, 
negotiated and agreed between the counselling service and the school prior to the 
commencement of the counselling service, covering such issues as confidentiality, 
disclosures, and referral procedures. 
 
Of course, it is almost inevitable that new issues, concerns and difficulties will emerge as the 
counselling service progresses, and for this reason it would seem essential that there is also 
some initial discussion and agreement about the establishment of on-going channels of 
communication between counsellors and guidance staff. Where this has happened in the 
present schools – for instance, where there have been regular lunch time meetings between 
the counsellor and the guidance team – this seems to have had a strongly positive effect on 
the running of the counselling service.  
 
Recommendation: For future implementations, regular contact between counsellors and key 
members of the guidance staff should be established at an early stage in the counselling 
project, and maintained throughout the lifespan of the project.  
 
Given that referrals into the counselling service may also come from the wider body of 
teachers, it would also seem important that the counsellors give the school staff clear, 
detailed and practical information about the nature of counselling (as the counsellors practice 
it), covering such issues as what counselling is, what kinds of things happen in a counselling 
session, who might benefit from a counselling session, why confidentiality is considered so 
important to counselling, how counselling is thought to help people, and how a system of 
referrals can be developed. Alongside presentations, detailed leaflets and information sheets 
covering these topics could serve a valuable function, as could workshops encouraging 
school staff to explore their hopes, fears and expectations about counselling.  
 
Recommendation: For future implementations, teachers across the schools should be 
informed about the nature of the counselling service, and the procedures by which they can 
refer pupils in to it. 
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Increasing the profile of the counselling service 
The issue of promoting the counselling service is a complex one. On the one hand, it is clear 
from the cross-school questionnaire that a substantial proportion of pupils in the schools – 
over 40 percent – are not aware of the counselling service; and both clients, guidance 
teachers, guidance coordinators and pupils across the schools have suggested that the 
profile of the service should be raised. On the other hand, like the issue of self-referral, there 
is little point in doing this if it will simply lead to longer waiting lists and more frustrated 
referees – although, one might argue, such promotion might reach pupils in need of 
counselling who would not otherwise be referred to the service. Nevertheless, the issue of 
promotion is intimately tied in with the question of available resources. 
 
Assuming, however, that more resources were made available (or fewer pupils were being 
referred through the guidance route, such that more spaces became available), greater 
promotion of the counselling service would seem an important area of development. Here, 
simply letting the pupils know, or reminding them, of the existence of the counselling service – 
through leaflets, presentations at assemblies, posters, etc. – would seem a useful first step; 
as would telling/reminding them about the location of the counselling service, and how they 
can contact it. However, what is clear from the interviews with the clients and the cross-school 
questionnaires is that a number of assumptions and myths exist about a counselling service, 
which may well be acting as a barrier to pupils’ willingness to attend such a service. It may 
also be helpful, then, if promotional material were to convey such messages about the 
counselling service as:  
• clients will not be asked lots of questions and ‘interrogated’; 
• clients will not have to lie down on a couch! 
• the counsellor will not tell clients what to do; 
• the counsellor is not a teacher; 
• counselling gives pupils a chance to talk and be listened to, and to get things off 
their chest; 
• counselling takes place in a one-to-one setting; 
• the counselling will be entirely confidential, and only a guidance teacher will know 
whether they are going; 
• although some clients are a bit nervous when they first come to counselling, most 
say that it was better than what they expected;  
• almost nine out of ten pupils say that they are either ‘satisfied’ or ‘very satisfied’ with 
the counselling service, and a similar proportion say that they would either ‘probably’ 
or ‘definitely’ recommend it to a friend. 
 
In terms of promoting the service, what would also seem important is counteracting the sense 
of the counsellor as someone who is a stranger – given that this was the second most 
frequently endorsed inhibiting factor in the cross-school questionnaire. Here, it seems likely 
that the number of pupils referring themselves to counselling would increase if the counsellor 
becomes a more familiar face in the school environment – for instance, through attending 
assemblies, being seen in the school corridors, or even by putting their picture up – and also 
one that is friendly and welcoming.  
 
Recommendation: Within the limits of current or future resources, greater attention should be 
paid to the promotion of the counselling service: pupils should be informed, or reminded, of 
the existence of the service and how to contact it; negative assumptions about counselling 
should be counteracted; and counsellors should strive to be seen as a familiar and friendly 
face within the school community. 
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Evaluation 
Given that response rates for key aspects of this evaluation – in particular, the Teen-CORE 
measure and the satisfaction questionnaire – were not one hundred percent, it seems likely 
that the results of this evaluation are skewed in a positive direction. It can be assumed that 
responders and completers are genuinely more predisposed towards counselling, whilst those 
who are more disgruntled with the service are less likely to comply with the evaluation17. 
Nevertheless, given the nature of this study, response rates were remarkably high, and 
compare very favourably with studies of a similar nature, where evaluations have sometimes 
had to be all but abandoned due to a lack of returns. To a great extent, this can attributed to 
the openness and the willingness of the counsellors involved, who implemented the 
evaluation protocols with creativity and commitment, despite some initial concerns regarding 
the impact that such methods might have on their clients. It is also, of course, attributable to 
the willingness of the clients to help collaborate in the development of the counselling service, 
and many of those young people interviewed showed a keen interest in developing and 
promoting the service as effectively as possible. It also seems likely, however, that the high 
response rate can be attributed to the fact that clear, detailed and standardised evaluation 
protocols were in place, such that there was little ambiguity regarding the procedures 
involved. 
 
It is also relevant to note that, far from experiencing the evaluation as an intrusion, many of 
the clients involved in the counselling service positively valued the opportunity to complete the 
psychometric tests.  
 
Recommendation: For on-going and future implementations, evaluation strategies – at a 
minimum, post-counselling satisfaction questionnaires and pre- and post-counselling 
psychometric tests – should be adopted, based on clear and consistent protocols. 
Differences across client groups 
Few differences of interest were found across schools, school years and, provisionally, 
ethnicities (although there is an urgent need to examine this factor in more detail, and it has 
now been added to our data record sheet and post-counselling satisfactions forms). Indeed, 
levels of satisfaction and clinical change were remarkably consistent across the schools; 
although, in one of the schools, there was a significantly less positive attitude towards 
counselling amongst both pupils and teachers (as established in the pre-evaluation survey). 
 
Recommendation: For on-going and future implementations, ethnic backgrounds of pupils 
using the service should be monitored – along with such other characteristics as level of 
disability – such that it is possible to assess whether or not a representative number of pupils 
from these groups are using the counselling service.  
 
One area in which some significant differences did emerge, however, was sex. Not only were 
55 percent of the clients coming to counselling female, compared with 45 percent males 
(these percentage are similar to findings from equivalent studies), but when the sex 
differences were analysed by numbers of sessions offered, the respective percentages 
increased to 63 percent and 37 percent. From the cross-school questionnaires, females were 
also significantly more aware of the counselling service, rated themselves as knowing more 
about counselling, and saw it as more important. However, it should be noted that females 
                                                     
17
 However, this may not necessarily be the case. Research by Diane Mirabito (2004, private communication) found 
that few young people who dropped out of counselling did so for reasons of dissatisfaction. 
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actually endorsed more barriers to seeking help from counselling than males, and also were 
not significantly more willing to talk to a counsellor if they had a problem. More importantly, 
perhaps, in terms of outcomes, female clients did not show significantly greater improvements 
in psychological well-being following counselling, did not rate the counselling as more helpful 
and were not significantly more satisfied with it. Indeed, with respect to feeling better about 
themselves and improving how things were at school, it was actually the males who recorded 
greater improvements. This suggests, then, that whilst females would seem to enter in to the 
counselling service more frequently and rate themselves as more positive towards it, there is 
no evidence to suggest that they get more benefits from it.  
 
In terms of the kinds of problems that they brought to counselling, it is interesting to note that 
the males tended to present with behavioural issues, as well as school-related ones and 
anger; whilst the females tended to present more with family and relational issues, as well as 
anxiety. However, as the counselling work progressed, relational issues became more 
present for male clients, whilst ‘anger’ became a dominant theme for a substantial number of 
female clients. 
 
There were also some indications from the cross-school questionnaires and the satisfaction 
questionnaires that the female respondents tended to value being listened to and understood 
more, whilst the male respondents showed a slightly greater preference for more practical 
forms of helping, such as being given advice. 
 
Finally, factors which might inhibit talking to a counsellor also showed interesting variations 
across the sexes. Perhaps expectedly, a feeling that you should be able to sort out your 
problems was ranked much more highly by males than females. More surprisingly, perhaps, 
concerns about confidentiality – towards teachers, pupils and parents/carers – were ranked 
consistently more highly by females than males. It was not clear why this was the case, and 
the fact that it was not reflected in the interview data suggests that it may not be of particular 
significance. However, in future studies, it would be interesting to examine this apparent 
divergence in more detail.  
 
Recommendation: Relative proportions of male and female clients using the counselling 
service should be closely monitored, and consideration should be given to finding ways of 
encouraging more male pupils to use the service. 
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SUMMARY 
Evidence from a range of sources indicate that a counselling service, established by the 
University of Strathclyde in three Glasgow secondary schools between autumn 2002 and 
summer 2004, was of benefit to the pupils involved. An overwhelming majority of clients and 
guidance teachers reported that the pupils had been helped by the service, and psychometric 
tests indicate that the counselling service did bring about increases in psychological well-
being. Clear evidence also existed that clients, pupils, teachers and guidance teachers across 
the three schools considered it important to have a counselling service located in their school, 
where pupils could undertake one-to-one counselling work. In general, the person-centred 
approach to counselling provided by the service appeared to meet the pupils needs, though 
more ‘directive’ strategies – such as giving pupils suggestions and teaching them relaxation 
methods – were also highly valued. In terms of future implementation, the main area of 
development was the need to establish clear lines of communication between counsellors and 
guidance staff at the commencement of the Project, as well as protocols regarding such 
issues as confidentiality and referral procedures. 
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Appendix one: Client record sheet 
 
School Counselling Project 
Record Sheet. 
 
Pupil Reference……………..                                               
 
Male       Female      
 
 
School Year S1 S2 S3 S4 S5 S6 circle 
 
Referred by: Self P.T. Guidance      Form Teacher/Student Tutor Other teacher  
Other (specify)……….. 
 
Referred to: specify 
 
Parental awareness: yes  no don’t know. 
 
Presenting issue:      Severity 
 
 
 
Developing issue:      Severity 
 
 
 
Sessions: (include date alongside the number.) 
 
1  2  3  4  5  6 
 7  
 
 
 
8  9  10  11  12  13 
 14. 
 
 
 
 
Code  
ABS=Absent from school 
A= attended. 
DNA= Did not attend 
C/c=Cancelled by counsellor 
C/s= Cancelled by student 
L=Last session 
Core= Core form issued 
E=Evaluation form issued 
 
Appendix two: Evaluation protocol 
 
PROTOCOLS FOR EVALUATION OF PILOT SCHOOL’S 
COUNSELLING PROJECT 
18TH JULY 2003 
1. General 
1.1  This is a revised draft of the protocols devised by the counselling team for the 
evaluation of the pilot school’s counselling project on the basis of the initial 
implementation of the evaluation. Feedback on the successfulness/appropriateness 
of these protocols is very much welcome on an on-going basis, and it is planned to 
review and revise these protocols again before the completion of the project. 
 
2.  Post-Counselling Satisfaction Questionnaires (PCSQ) 
 
2.1  All clients will be asked to complete a post-satisfaction questionnaire at the end of 
their final counselling session. The only exceptions to this will be in cases where the 
counsellor judges that such a task would be inappropriate or unhelpful to the client 
involved, or where a student has only attended a preliminary assessment 
appointment.  
 
2.2  This final session will be drawn to a close ten minutes before its normal ending time, 
to ensure that clients have sufficient time to complete the PCSQ. This will normally be 
communicated to clients at the beginning of the session. If a client decides mid-way 
through a session that they wish to make that session their last session, the 
counsellor should endeavour to finish the session with time for the client to complete 
the PCSQ. Where this is not possible, however, either for practical, professional or 
ethical reasons, the counsellor should follow the procedure outlined in 2.6. 
 
2.3  Counsellors will explain to their clients that the questionnaire provides the service 
with essential information about their experience of the service, and that we would 
very much value their feedback. However, counsellors should attempt to present the 
evaluation in a neutral and un-biased manner, and not communicate to clients that 
the success of the pilot project is dependent on their positive feedback. 
 
2.4  All clients will be informed that they have every right not to complete the 
questionnaire if they do not wish to do so, and that this will not in any way affect the 
quality of service that they receive. 
 
2.5 Students will be handed a stamped envelope along with the questionnaire, which will 
be addressed to the evaluator. They will be asked to place the questionnaire in the 
envelope once they have completed it, to seal the envelope, and then to leave it on a 
chair/table in the counselling room so that the counsellor can post it directly back to 
the evaluator. They should be reassured that the questionnaire is completely 
anonymous and confidential, and that the counsellor will not be able to identify them 
from their feedback. 
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2.6 In circumstances in which it is not apparent that the client wishes to end counselling 
until the end of the session, the counsellor will give the client the questionnaire and 
the stamped addressed envelope, ask them to complete it as soon as possible, and 
ask them to put the envelope in a post-box so that it is returned to the evaluator. In 
these circumstances, clients should be reminded of how much we value their 
feedback for the development of the project. 
 
2.7 In circumstances in which clients leave counselling before a finally agreed session, 
the PCSQ and the stamped addressed envelope will be sent to the student, with a 
note emphasising to the student how much we would value their feedback on the 
counselling service. These materials should be sent to the student in such a way that 
it is not at all apparent from its delivery that its contents are counselling-related. In 
these cases, the PCSQ should be marked on the top left-hand corner ‘N’ (for non-
agreed ending) by the counsellor before being sent out, so that the evaluator is able 
to identify – and statistically analyse – those responses from clients who have 
terminated counselling before an agreed ending. 
 
2.8 In circumstances where a student feels that they have had sufficient counselling ‘for 
now’, but would like to leave open the possibility of returning to counselling at some 
point in the future, they will be asked to complete a PCSQ, but reassured that this 
does not in any way bar them from returning to counselling at some later date. 
 
2.9 To ensure the highest possible response rate and to minimise the problems of drop-
out, at the end of each term, all students who are attending counselling sessions will 
be asked to complete a PCSQ (i.e. those students who do not explicitly intend to 
finish counselling at the end of that term as well as those students who do). Ideally, 
this will happen at the final session of the term, but if this is not possible for 
organisational reasons, then the student will be asked to attend an additional, brief 
appointment, to complete the PCSQ (and Teen-CORE form). If the student intends to 
continue counselling in the subsequent term, it will be explained to them that this in 
no way means that their counselling is coming to a close. All PCSQ forms completed 
in this way will be marked with an ‘r’. If a student then returns to counselling in the 
subsequent term for three or more sessions, they will be asked to complete a further 
PCSQ at the termination of their counselling (or at the end of the subsequent term). 
This will then replace the data from the previous form.  
 
2.10 If students state on their PCSQ both their current year, and the year during which 
they attended counselling, then the latter statistic will be used. 
 
2.11 PCSQs will be used with all clients completing their counselling from the 24th 
February 2003 onwards. Copies of the questionnaires and envelopes will be 
distributed to counsellors before that date. 
 
 
3.  Pre- and Post-Counselling Measures: Teen-CORE 
 
3.1 At the beginning of the first session of counselling, all clients will be asked to 
complete a Teen-CORE form. The only exception to this will be in cases where the 
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counsellor feels that this would be inappropriate or unhelpful to the client involved, or 
where a student has only attended a preliminary assessment appointment. 
 
3.2 Clients will be informed that we are asking them to complete the form as part of an 
evaluation of the counselling service, and that it will help us to develop some idea of 
how helpful the service has been. 
 
3.3 All clients will be told that they can decline to complete the form if they wish to, and 
that this will not in any way affect the quality of service that they receive. 
 
3.4 Clients should be reminded that the information on the form will be kept completely 
confidential, and that, although it will be seen by a researcher, he will have no 
awareness of the identity of the participant. 
 
3.5 Clients should be handed the form to complete on their own, but they can also be 
offered the opportunity to complete the form with the counsellor. 
 
3.6 Either on completion of the session or prior to the session, the counsellor should write 
the client’s code on the back of the Teen-CORE form. They should also complete the 
sections recording the ‘date form given’, ‘assistance given?’, ‘age’ (if known), 
‘gender’, and that this form was completed in the first session ‘Stage’. Other statistical 
data from the form will be processed by the evaluator. 
 
3.7 Where counsellor and client have agreed a final session, clients should be asked to 
re-complete the Teen-CORE form at the beginning of this final session. Again, they 
can be offered assistance with completing the form. 
 
3.8 The counsellor should ensure that, on the back of this form, the client’s code is 
inserted, and that this matches the code that was written on to their pre-counselling 
form. Other sections on the back of the form, as in 3.6, should also be completed. 
Counsellors may find this most straightforward to do by completing the sections on 
the back of the form prior to the session, and then handing the form to the client.  
 
3.9 In circumstances in which it becomes apparent only mid-way though a session that 
the client wishes to make this the final session, the counsellor should attempt to draw 
the session to a close fifteen minutes before the time that the session would normally 
end, such that the student can complete both the Teen-CORE form and the PCSQ. 
Where this is not possible, the counsellor should follow the protocol outlined in 3.10. 
 
3.10 In circumstances in which it is not apparent that the client wishes to end counselling 
until the end of the session, the counsellor should give the client the Teen-CORE 
form along with the PCSQ, and ask them to return it in the same stamped addressed 
envelope. In these circumstances, it is important for the counsellor to ensure that the 
client’s code is on the back of the form, along with other relevant details. 
 
3.11 In circumstances in which clients leave counselling before a finally agreed session, 
the Teen-CORE form will not be sent out to clients. 
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3.12 Counsellors should return the completed Teen-CORE forms to the evaluator on a 
regular basis: every month or every couple of months. At all times, they should be 
kept in locked cabinets. 
 
3.13 In circumstances where a student feels that they have had sufficient counselling ‘for 
now’, but would like to leave open the possibility of returning to counselling at some 
point in the future, they will be asked to complete a Teen-CORE form, but reassured 
that this does not in any way bar them from returning to counselling at some later 
date. 
 
3.14 To ensure the highest possible response rate and to minimise the problems of drop-
out, at the end of each term, all students who are attending counselling sessions will 
be asked to complete a Teen-CORE form (i.e. those students who do not explicitly 
intend to finish counselling at the end of that term as well as those students who do). 
Ideally, this will happen at the final session of the term, but if this is not possible for 
organisational reasons, then the student will be asked to attend an additional, brief 
appointment, to complete the PCSQ (and Teen-CORE form). If the student intends to 
continue counselling in the subsequent term, it will be explained to them that this in 
no way means that their counselling is coming to a close. Where Teen-CORE forms 
are completed in this way, the counsellor should mark in the ‘stage’ box on the back 
of the form the number of the session in which the form was completed (or after 
which the form was completed) or the letter ‘d’ for ‘during therapy’. If a student then 
returns to counselling in the subsequent term for three or more sessions, they will be 
asked to complete a further Teen-CORE form at the termination of their counselling 
(or at the end of the subsequent term). This will then replace the data from the 
previous form. 
 
3.15 The procedure outlined in this section should be introduced with all students starting 
counselling from the 24th Feburary 2003 (this means that students who have begun 
counselling before this date will not be asked to complete post-counselling Teen-
CORE forms). Copies of the Teen-CORE forms will be distributed to counsellors 
before that date. 
 
4.  Interviews with clients 
4.1 In the first session of counselling, clients will be asked whether they would be willing 
to be contacting about the possibility of being interviewed about their experience of 
counselling. Counsellors may wish to ask students this after they have completed the 
Teen-CORE forms, or towards the end of the first session of counselling. Students 
should be reassured that they will be interviewed about their experience of 
counselling, and not asked about the specific issues that they raised during 
counselling. 
 
4.2 Students will be told that this interview will take approximately half an hour; that it will 
take place once the counselling has finished; that if they agree to being contacted at 
this point, they can still refuse at a later date; and that only a sample of clients 
agreeing to be contacted will actually be contacted for an interview. Students should 
also be reassured that if they decide that they do not want to be interviewed, this will 
not affect in any way the quality of service that they receive. 
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4.3 Students will also be informed that, if they are interested in taking part in these 
interviews, they will need to be contacted by a guidance tutor; and that this means at 
least one guidance teacher will need to be aware of their attendance at counselling. 
 
4.4 If the student agrees to be contacted with a view to participating in post-counselling 
interviews, then the counsellor should make a note of this on the client’s record sheet. 
Once a date for interviewing has been established between the evaluator and the 
head/coordinator of guidance at the school, the counsellor should then provide the 
school’s head/coordinator of guidance with the list of students who have said that 
they would be willing to participate in the interviews, such that the school’s 
head/coordinator of guidance can set up a series interviews for the evaluator. 
 
5. Interviews with heads/coordinators of guidance 
 
5.1 In-depth qualitative interviews will be carried out with heads/coordinators of guidance 
at each of the participating schools on an annual basis. The central questions for 
these interviews will be:  
• How do you feel that the pilot counselling service is progressing? 
• Are there any particular obstacles that you feel you have encountered with 
the service? 
• Are there any ways in which you feel the service could be improved? 
• What do you think could be learned for future implementations of a school’s 
counselling service? 
• Is there anything you are surprised by? 
• Do you feel that the counselling service is of benefit or hindrance to your 
students? 
• What kind of criteria are you using for referring students to counselling? 
 
5.2 These interviews will be transcribed, checked and revised by the interviewer, and 
returned to the interviewee for checking and revisions. They will then be coded and 
analysed using the NVivo software package. 
 
5.3  Heads/coordinators of guidance at each of the participating schools will also be 
contacted on a roughly two-monthly basis to obtain data on the length of students on 
the waiting list, and the average length of time that students are waiting. 
 
6. Questionnaire for guidance teachers 
 
6.1 All guidance tutors at each of the three schools will be asked to complete a brief 
questionnaire towards the end of each academic year. This questionnaire will ask 
them to state roughly how many of their students have attended one or more 
counselling sessions, to evaluate how helpful or unhelpful they think this counselling 
has been to their students, to state any ways in which they feel the counselling 
service could be improved, and to write any further comments on the counselling 
service.  
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6.2 Coordinators/Heads of guidance will be asked to distribute this questionnaire to their 
guidance teachers, to collect the anonymous responses, and then to return them to 
the evaluator. 
 
7. Interviews with counsellors 
 
7.1 Counsellors will be interviewed at the end of each academic year. The central 
questions for these interviews will be: 
• How do they feel that the pilot counselling service is progressing? 
• Are there any particular obstacles that they feel they have encountered with 
the service? 
• Are there any ways in which they feel the service could be improved? 
• What do they think could be learned for future implementations of a school’s 
counselling service? 
• Is there anything they have been surprised by? 
• Do they feel that the counselling service is of benefit or hindrance to the 
students? 
• How have they found the evaluation process – how might it be different in 
future? 
 
7.2 These interviews will be transcribed, checked and revised by the interviewer, and 
returned to the interviewee for checking and revisions. They will then be coded and 
analysed using the NVivo software package. 
 
8. Links between evaluation and the counselling service 
 
8.1 Regular meetings, on a roughly bi-monthly basis, will be held between the evaluator 
and the counselling service manager/counsellors, in which anonymised feedback will 
be given on the progress of the counselling service, and possible means of improving 
the service will be discussed.  
 
8.2 At these meetings, the evaluator will also receive feedback from the counselling 
service manager/counsellors on the progress of the evaluation strategy, and possible 
means of improving the evaluation will be discussed. 
 
 
Mick Cooper, 18th July 2003 
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PROTOCOL FOR INTERVIEWS WITH YOUNG PEOPLE 
• Welcome 
• Many thanks for coming – much appreciated 
INFORMED CONSENT 
• Just begin by going over a few things 
• Introduce who I am:  
• Mick Cooper 
• Researcher, teach counselling, based at University of Strathclyde 
• Looking at young people’s experiences of counselling 
• to evaluate counselling service, also for further research 
• Aim of interview:  
• to get a more detailed understanding of how you experienced counselling 
• what you found helpful 
• what you didn’t 
• your view of counselling in schools 
• help us improve counselling service in your school 
• through publication, also wider developments of counselling in 
schools 
• Just want to quickly go over practicalities of interview before we begin:  
• last for up to half an hour 
• not about the issues you took to counselling, but about your 
experience of counselling itself 
• will be asking you some questions:  
• no right or wrong answers (so absolutely free to say, for instance, 
that didn’t like counselling) 
• what’s most important for us is that you tell us what you really 
think 
• absolutely free not to answer any questions, don’t need to say 
why – just say ‘pass’ 
• can also get up and leave at any time and don’t need to say why 
• whole meeting is being recorded – as stated in initial letter 
• let me know if you want copy – will send to you 
• after transcribing and analysing, some of what you said may be used 
in research report 
• anonymity absolutely guaranteed – will never use your name 
• can ask us to stop recording, or to destroy the tape, and don’t need 
to give a reason for doing so 
• everything that you say in interview will be treated as completely 
confidential:  
• won’t be told to teachers, or parents or counsellor 
• only exception, which is requirement, is if you tell me about 
experiences of abuse that you haven’t told anyone about before, 
which case we’ll need to talk about passing this information on 
• but, given that not talking about specific issues, very unlikely 
to happen 
• If, at any point during interview, feel upset or discomfort, let me know, and 
we can talk about that 
• Counsellor will also be available at end of day [when?] if you 
want to talk anything through with. 
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• again, though, given that won’t be talking about specific personal 
issues, very unlikely for this to arise. 
• Finally, fact that you have turned up now doesn’t mean you have to 
take part, can still decide not to take part now and leave, without giving 
any reason.  
• ‘Are you ok to continue?’ 
QUESTIONS 
Attributes 
• What year are you? 
• How long ago did you finish counselling? 
• How long did you go to counselling for? Roughly how many sessions? 
Referral 
• How did you come to be referred to see a counsellor? 
• Did you have a choice in whether or not you went to see the counsellor? 
• Going to see a counsellor was your decision. If the school had had to ask for permission 
from your parents/carers before going to see a counsellor, do you think that would have made 
you more likely or less likely to use the counselling? 
• Overall, were you happy or unhappy with the process of referral? 
• What did you want from counselling? 
Expectations 
• What did you imagine would happen when you went to see a counsellor? 
• How do you think counselling is seen within the school? 
• Was the counselling better or worse than your expectations? 
Counselling process 
• Did you find counselling helpful or unhelpful? 
• In what specifics ways was it helpful? (outcomes?) 
• What were the qualities or characteristics of the counsellor that helped you? 
• Were there differences between what you got from your counsellor and what you 
got from your guidance teacher? If so, what? 
• What were the things that the counsellor did during counselling that you found helpful? 
• What were the things that you did during counselling that were helpful? 
• Are there any ways in which counselling could have been more helpful to you? Were there 
any things that weren’t helpful? 
• Did you feel that you had about the right number of sessions, or would you have liked more 
or less? 
Confidentiality 
• The things that you talked about with your counsellor were confidential between you and 
her. How important or unimportant was that for you in the counselling work?  
• with your parents/guardians? 
• with your teachers? 
• with fellow students? 
• Did you talk about the counselling with your friends?  
What was your friend’s reaction? 
• Are there other people you would have liked to have known about the things you discussed? 
Location 
• ‘The counselling that you went to was inside the school rather than outside, say at a GP 
surgery or a youth centre.’ Would you rather that it was outside, or did you like that it was 
inside, or does it not really make a difference? 
• Why? 
Appendix six: Protocols for interviews 
 
Numbers 
• ‘You saw the counsellor on a one-to-one basis, rather than in a group. Would you rather that 
it was in a group, or did you like that it was one-to-one, or does it not really make a 
difference? 
• Why? 
Evaluation 
• ‘As part of the counselling service, you completed one form at the beginning of the 
counselling and two at the end, asking you to indicate your level of psychological problems, 
and also to say how satisfied you were with the counselling service. How did you find it filling 
in these forms? Did you find it unhelpful, helpful, or neither? 
Service improvement 
• Do you have any other thoughts on how the counselling service could be improved? 
Conclusion 
• Do you have any other thoughts or comments on the school counselling service? 
FINISH 
• How did you find interview?  
• Remind that counsellor is about at end if need to talk to them 
• Many thanks 
 
 
 
Appendix seven: Guidance teacher questionnaire 
 
COUNSELLING SERVICE EVALUATION: 2003-2004 
 
Dear member of guidance staff 
 
We are now coming to the end of the second session of the school’s counselling service, and, 
again, we would very much value your feedback on how helpful you feel the service has been 
this year. 
 
We would be very grateful, therefore, if you could take a few minutes to fill in the evaluation 
form below.  
 
To help us evaluate and develop the service as effectively as possible, please be as honest 
as you can in your responses. All responses will be treated anonymously. 
1. As far as you are aware, over the last school year (i.e. August 2003 – June 2004), roughly 
how many of your guidance students have attended one or more sessions with the school’s 
counsellor? (please circle) 
 
None 
(please go to 
question 3) 
One Two to Five Six to ten More than ten 
 
2. Based on any changes that you have witnessed in these students, Overall, how helpful or 
unhelpful do you think the counselling service has been? (please circle a number from one to 
ten) 
 
1 2 3 4 5 6 7 8 9 10 
Extremely 
unhelpful 
   Neither helpful or 
unhelpful 
   Extremely 
helpful 
 
3. Are there any ways in which you feel that we could improve the counselling service in your 
school? 
 
 
 
 
 
 
 
 
 
4. If you have any other comments about the counselling service in your school, please write 
them below. 
 
 
 
 
 
 
Appendix eight: Interviews with guidance coordinators schedule 
 
QUESTION FOR GUIDANCE TEACHERS 
2003 03 03 

 Do informed consent form 
 
• What is their role in school/how are they involved with counselling project? 
What experience/training do they have with counselling themselves? 
 
• How do you feel that the pilot counselling service is progressing? 
 
• Are there any particular obstacles that you feel you have encountered with the service? 
 
• Are there any ways in which you feel the service could be improved? 
 
• What do you think could be learned for future implementations of a school’s counselling 
service? 
 
• Is there anything you are surprised by? 
 
• Do you feel that the counselling service is of benefit or hindrance to your students? 
 
• What kind of criteria are you using for referring students to counselling? 
 
• Do you have any thoughts on how you might be able to record of how many students are on 
the waiting list for counselling, and how long, on average, they tend to stay there? 
 
 
 
Appendix nine: Interviews with counsellors schedule 
 
QUESTIONS FOR COUNSELLORS 
 
 
• How do you feel that the pilot counselling service is progressing? 
 
• Are there any particular obstacles that you feel you have encountered with the service? 
 
• Are there any ways in which you feel the service could be improved? 
 
• What do you think could be learned for future implementations of a school’s counselling 
service? 
 
• Is there anything you are surprised by? 
 
• Do you feel that the counselling service is of benefit or hindrance to your students? 
 
• How have you found the evaluation process – how might it be different in future? 
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